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Preface

During almost five months | have been working os thesis, almost all the time with full
enthusiasm and 100 per cent devotion.

The purpose of this report is to determine wheNemoland in Poland is suitable for
attracting the experiential learning market. | hawgted myself to Dutch umbrella
organisations for youth welfare that offer expetierearning programs to troubled youth.

Hereby, | want to thank Marjolein Visser for hetuable suggestions and involvement for the
realisation of this report. Without her additiohgstreport would be of less quality.

| also want to thank the commissioner, Nemo, iripalar Peter Spruijt, for all his time,
devotion and especially enthusiasm and 100 peramriidence in me. | want to thank Theo
Ruikes for the provided data and cooperation. lehye results of this report will have some
meaning for the Dutch development of experiengalthing.

Last, but certainly not least, | want to thank Reriiimmer for her time, effort and helpful
insights.

| hope this report provides you a clear understamdf experiential learning and Nemoland
in Poland.

With kind greetings,

Eline Lommen.

Summary

Experiential learning is a form of assistance whctotally different from the traditional
welfare. This methodology assists people by lettiregn experiencing, or performing certain
things. When you know that of what one does, @neembers 90 per cent in comparison to
what one reads, one remembers only 10 per centissivbat people learn by experiencing
things.

Nemo was already familiar with experiential leagimhen it asked me to do a research about
it. It wanted me to do research on the needs amtisved Dutch umbrella institutions for

youth welfare for experiential learning programsoalol. The participators of these programs
should be troubled youth and the kind of programeeiential learning hikes. Nemo is
interested in the results since it has a locatidRdland, called Nemoland, which would be a
suitable location for offering experiential leargiprograms, according to Nemo. But Nemo
does not know the specific needs and wants of gméen In this situation the definition of

the problem of the thesis is formulated:



The overall objective of thethesisis:

In order to achieve the objectives, research questivere defined. The main research
guestions that needed to be answered in ordenti the goal of the thesis are:

0 What is experiential learning?

0 What are the characteristics of the target groophiied youth?

O What are the needs and wants of umbrella instistior youth welfare concerning
experiential learning programs abroad?

0 What is their opinion about Poland and Nemoland?

0 What does Nemoland offer concerning experienteinimg hikes for troubled youth?
0 Is the existing supply of Nemoland capable to amsié¢he demands of this market?
0 If not: How can the existing supply be further deped/adapted in order to cater for

this market in a better way?

In order to be able to answer these questions,islatalected via a theoretical and a practical
part. The first part consists of a literature st{digsk research, secondary data). The aim of
this part of the research is to find into-deptlomiation about experiential learning and
troubled youth. The information was also necessaoyder to draw up questionnaires for the
second part of the research. The second panpr#otical part, consists of field research by
which primary data is obtained. The needs and wiantsxperiential learning hikes abroad is
obtained by qualitative research, small scaledint@depth interviews with representatives
of umbrella institutions for youth welfare and expanterviews with experts of experiential
learning. All information about Nemo and Nemolaaabtained by consultations with Peter
Spruijt, coordinator of Nemo.

Chapter two is an introduction of the commissiaofethe research, Nemo. The information
obtained by the theoretical part of the researgmasessed in chapter three. This chapter
describes both the methodology experiential legraimd the target group, troubled youth. In
chapter four is the general offer of Nemoland iteRd expressed, but most important for this
report, the offer for experiential learning proggar@hapter five illustrates the outcomes of
the practical part of the research; the needs ardsixor experiential learning hikes of
umbrella institutions for youth welfare.

The conclusions of these two chapters are confdontth one other in chapter six. From the
results of the confrontation of the offer and dedharonclusions are outlined in the first part
of chapter six. The second part provides recomnterdafor Nemoland.

Nemoland offers a suitable location because ofaal g@tural environment, good possibilities
for activities, good facilities, little stimulanis its environment, it is contradictorily to the
participants’ home situation, possibility for eseapvailable transport and Nemoland has
knowledge of the environment, language and it loasacts with some local actors and . All
these qualities are aspects of a good locationrditgpto the institutions for their experiential
learning programs. Although, at this point, non¢hef interviewed institutions find Nemoland
an interesting location for organising their expetial learning hikes in the future. They miss
surplus value; Nemoland does not offer more thanghnds of other locations in Europe.
Another negative aspect of Nemoland is the distamckits tourists in summer. The negative
aspects exceed the positive aspects and Nemolanttigherefore adapt its offer. Institutions
will then possibly spend their little money, timaedaqualified personnel on it.



The main recommendations for Nemoland are focuseaffering surplus value. Nemoland
should offer Dutch, qualified accompaniment. Theaaepaniment should have knowledge
about the methodology and about troubled youtty, gheuld also be qualified in out-door
activities. The second way of offering surplus eailsi by organizing a combination in live-
work experience program and experiential learniagams. During the research, | have
noticed that almost all of the institutions offetl kinds of programs. Nemoland should
furthermore offer all demanded facilities, get el@®ntact with actors, should work on
improving ideas about distance, should notify int@or aspects to each participating
institution and in order to help the developmengxjberiential learning in the Netherlands,
Nemoland should register the programs.

Because Nemoland is very mouldable and has mongyetiad, it could therefore work on
these recommendations and execute them. But astliee hand, Nemoland has to take into
account that the Dutch experiential learning maiketery small. It should decide whether the
investments in this market are wise or not.
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CHAPTER 1
| ntroduction

It is impossible to start and finish a thesis propeithout a well narrowed-down definition

of the problem, which consists of a question andlgactive. In order to answer the question
and to achieve the objective, research questions defined. To answer the research
guestions it is necessary to gather and analyferelift kind of information and to use
different methods of research.

1.1  Background of the Thesis

Before association Nemo and | met, Nemo was alrgadg familiar with the term
experiential learning. Nemo is aware of the faat #xperiential learning becomes more and
more popular among welfare institutions aroundwbed.

But also in The Netherlands, several institutiopglathis distinctive method of assistance
for several years already. It is used in the edoicaector, in socio-cultural education, in
therapeutic methods and in the assistance.

Nemo has already specific knowledge of the sedttmoabled youth assistance. One of the
founders of Nemo has many years of working expedeBecause of this, and the particular
interest in experiential learning of Nemo and theréasing interest of several organisations in
experiential learning, Nemo thought that institaidor youth welfare is a potential market
for Nemoland. Nemo thinks that Nemoland and itsagipPolish environment and nature, can
offer a therapeutic environment for experientiarteng programmes for troubled youth.
Since this part of the offer of Nemoland, expetisnearning programmes, is in the very first
stage (product development stage ), this reseatinegoort are very interesting in order to
form the product in the way the institutions likea.

To make it more specific, Nemo thinks that insitns that are interested in applying
experiential learning on its troubled youth, iscagmtial market for Nemoland in the near
future. But since it was not clear for them whichhrella-institutions want to or could go
abroad with troubled youth for programmes of exgr@ral learning, what their needs and
wants are, and their specific pre-conditions, Nesiked me to do research on this. Nemo will
use the outcomes of my research by using it asradftion for offering the right product to
the interested institutions, and by developingrigkt facilities for them.

Before | started to do my research, Nemo explamedvhat experiential learning is all about
and what a product should include for attractirggitations for youth welfare. After reading
more about experiential learning | was in the hehat Nemoland offers a lot what a good
environment for experiential learning demands. Thathy | became interested in this
subject and | wanted to do research for Nemo. éfzarried out a potential market analysis
and product analysis, and confronted the findirfgh@se two.



1.2 Definition of the Problem

The definition of the problem of the thesis is:

When the answer to this question is 'yes', | valh@dude with what the resemblances are
between the product Nemoland offers for this maaket the needs and wants of this market.
Furthermore, | will give recommendations when neagg what (extra) facilities need to be
developed or adapted and which steps need to lextakdn in order to satisfy all needs and
wants completely.

When the answer is 'no’, so Nemoland is not s@thdyl attracting this market (yet), | will
explain why. I will give recommendations about wfatilities should be developed or
adapted and which steps need to be undertakemsméybe in the future this market can be
attracted.

1.3  Objectiveof the Thesis

The overall objective of the thesis is:

Experiential learning is a term, which needs dieaition. In my report this term applies on
Dutch troubled youth. I will apply the definitiori Ruikes, 1994 :

“Experience-based learning is the creation of @&ifpesituation, which enables youngsters to
acquire concrete experiences on account of wheésh&gets motivated and is able to reflect
his/her own situation. A good combination betweenarete experiences and the reflection on
this, leads to new learning processes, which eadigtanables the youngster to acquire
autonomy, where he/she obtains a new perspectitreedtiture”.

Chapter three describes experiential learning emtbted youth extensively.

For my research | will analyse umbrella institusdor youth welfare in the Netherlands who
work with troubled youth. They must be active ipgarting troubled youngsters with re-
integrating them back into society and by orgamjarperiential learning programs for them.
Chapter five presents all necessary informatioruttiee experiential learning programs of
umbrella institutions for youth welfare.

Nemoland is owned by Nemo and is situated in Polemithe Stara Kamienica region that
comprises the municipality Stara Kamienica and sother very small villages. It is situated
close to the Iser-Mountains in the Sudete areab$lPLower Silesia, not far from the
German and Czech border, in South West Polanchdpter four | go in much more detalil
about Nemoland. Chapter four offers more informmaibout Nemoland and its supply.
Nemo is my commissioner, a Dutch association thatvery important actor in the Stara
Kamienica region in Poland for sustainable tourtlewelopment. Chapter two supplies more
details about Nemo.



14  Research Questions

In order to achieve the set objectives, the follgnguestions need to be answered:
Questions concerning Nemo:

0 Why is Nemo interested in this market?

0 What are Nemo’s goals and future perspective comugthis market?
Chapter two “Nemo” answers these questions.

Questions concerning experiential learning:

0 What is the theoretical background?

O What is the description of the methodology?

0 What does it involve, concerning accompany, adtisiand environment?

0 How to organise and implement experiential learfing

0 What is the target group of this methodology?

These questions will be answered in chapter thies@ériential Learning and Troubled
Youth”.

Questions concerning Nemoland (offer):

0 What does Nemoland offer concerning experienteirigg programmes for troubled
youth? (Accompany, transport, lodging, safety, sovinent, special care, activities,
seasonality, supply for how many participants)

O What are the goals and future perspective of Nemglot@ncerning this market?

0 Why is Nemo suitable for offering experiential leigug programmes to troubled
youth?

These two questions are answered in chapter fotier'©f Nemoland”.

Questions concerning umbrella institutions for yowelfare (demand):

O What organisations fall in this category and howyta
0 What are their experiences with experiential laagmprogrammes (abroad)?
O What are there needs and wants concerning expeatikarning hikes abroad?

(Accompany, transport, lodging, safety, speciaécactivities, for how long, amount of
participants, specific pre-conditions)

0 What is their opinion about Poland and Nemolandéhipter five “Demands of
Umbrella Institutions for Youth Welfare” these gtiess will be answered.

The questions to be able to draw conclusions aodge recommendations:

O Is there enough interest from the organisatioreotoe to Nemoland?

0 Why is Nemoland attractive for the umbrella orgahns?

O Is Nemoland capable to attract the market (in titeré)? (In terms of the needs, wants
and critical pre-conditions of the organisations)

O Is the existing supply of Nemoland sufficient tratt the market?

0 If not: How can the existing supply be further deped/ adapted in order to cater for

this market in a better way?
Chapter six “Conclusion and Recommendations” prewvithe answers to these questions.



15 M ethods of Resear ch

The thesis comprises a theoretical as well as@ipah part. The first part of my research is
the theoretical part. This part consists of aditere study (desk research, secondary data) to
experiential learning and troubled youth. The afrthe desk research is to gain in depth
information, since | am not familiar with these taabjects, but also to provide Nemo with
background information of experiential learninggmams and troubled youth.

| have searched in libraries for books and magazimeat also on the Internet for newspaper
articles and other articles. While | made use skdesearch, | always kept in mind what the
interests were of the writer and if he or she wess objective because of this. Also on what
way the information was collected and with whatgmses.

After reading several books, articles and consaliatwith Nemo, | was ready to continue
with the second part of my research, the pracpedl.

The practical part of the research consists ofl fiesearch, primary data. The main source of
primary data is obtained by qualitative researotglkscaled, in umbrella institutions for
youth welfare. Qualitative research is most sudabhce | need very detailed information of
the institutions, which | do not obtain via quaatife research. Furthermore, my time and
budget is too limited to conduct a quantitativeesgsh all by myself. It would be possible for
Nemo to conduct a quantitative research if my oue® are satisfying and the product is
‘adopted’ by the institutions.

The primary information is gained via interviewsnesultations and expert interviews. The
information | gathered via the theoretical partswaucial to draw up a good questionnaire
that comprises everything | needed to know. Isseatial to know a lot about a subject when
you are going to talk with experts about it. Besitlgs, | needed the information to compare
and analyse it with the data collected in the teecal part.

All necessary information about Nemo and Nemolaad gathered through interviews and
consultations with Nemo. The information aboutwsnts and needs of institutions for youth
welfare is collected via interviews with represéintzs of the experiential learning programs,
the executives.

Through expert interviews, | have collected theoattbackground of the needs and wants of
the institutions. | have furthermore been to aueebn experiential learning the University of
Nijmegen.

More about this part of the research in chapter Amalysis of Research page 54. In addition,
appendix 13: Reflection of Research, page 102¢atds the positive and negative aspects of
the research.

While conducting field research | considered therwview, respondent, instrument and
sample bias .

| interviewed every person once, but | always tnedability and permission to e-mail or call
with questions. | always interviewed everyone fectace and | came to their office.

In order to make an appointment for an interviealnays first called the organisation to ask
which person was responsible for the experierg@iriing programmes. When | got his/her e-
mail address, | sent a general e-mail in whichrboiuced myself and requested for an
interview. When they did not respond within a wéekould call them and requested them
personally. About every invited expert was enthstgtaabout my research and was willing to
be interviewed. | think this is because people wiook with experiential learning are always
looking for situations to learn from. But also besa the more locations to choose from the



better according to one of them. Three days bdf@énterview, | sent an e-mail with a
confirmation of date, time and place.

In order to improve the quality of the interviewalivays e-mailed the interview topics one
week in advance so the person could prepare hisgliewith the purpose of thanking the
interviewees, | offered everyone a gist couponsTas to thank them for their time and
effort but also to make them more loyal when | vdoaéed more information from them.
The objective of the interviews was first to gektmw more about the experiential learning
programmes but the main goal was finding out wheir twants and needs are for an
experiential learning program (abroad). Moreoveethir they think Poland is a suitable
country for experiential learning or not and whettiney are interested to come to Nemoland
for this or not.

To get the most specific and interesting resultodthe interviews, | used the technique of
an open interview. The interviews were non-dirextivguided the interviews as less as
possible; | let the interviewee guide the intensewhe only directive technique used in the
interviews was a scheme with subjects of discusg®ee: appendix 1 Interview Scheme for
Experiential Learning Experts from Institutions outh Welfare, page 80 and appendix 2
Interview Scheme for Experiential Learning Expepsge 82).

Because | used besides the scheme, a couple afiledad questions, this style of
interviewing is also called a half closed or semikgtured interview.

The technique | used for asking questions wastting person technique. This is a technique
in which | try to find out, via an indirect apprdathe motives and opinions of the
interviewee.

| have taken two different types of validity intocaunt; internal and external validity.

Internal validity says something about whetherubed methods of research, the definition of
the problem and its limits, results and analysk$iaae produced that what we measured,
what we wanted to measure. By avoiding and restgall kinds of mistakes, | strived for a
highest internal validity as possible.

External validity says something about whetherdbiained research results are valid outside
the borders of the cases investigated. My aimastlemo can use my results for other sorts
of organisations and for others areas of Polantedls By other organisations | mean for
example welfare institutions that work with peopleo receive disability benefits, re-
integrators and provide general education. Nem@hetgcular areas in Poland where they are
interested in and want to build their own Nemolandr there as well.

A characteristic of market research is it limitedieenal validity, what applies to my research.
If Nemo wishes to use my drawn conclusions andmegendations for not yet researched
groups and situations, then this needs to be dowimoare. It should need more research on a
gualitative and quantitative level, my researchaag of handling things would be very

useful for this.



1.6 Structure of the Thesis

Chapter 2 Nemo ~ this chapter is an introductioNe@mo, the commissioner. It provides
general information of Nemo, furthermore what tioéfgr in The Netherlands, in Poland, to
what target groups and what its future perspectves

Chapter 3 Experiential Learning for Troubled Yottthis is the theoretical part of the thesis.
It includes information about what experientialrléag is and involves and it describes the
target group, troubled youth.

Chapter 4 Offer of Nemoland ~ in this chapter,ghesent situation of Nemoland is
illustrated. Furthermore, what Nemoland offers émeral but most of all what it offer for
experiential learning programs.

Chapter 5 Demands of Umbrella Institutions for Youfelfare ~ chapter five presents the
wants and needs of umbrella institutions for youéifare.

Chapter 6 Conclusions and Recommendations; No TeailAll!'? ~ | will confront the
demands of the market with the offer of Nemolanain€usions and recommendations are
presented.

CHAPTER 2 Nemo
Walk, and be nobody:

2.1 Introduction

Nemo is a Dutch association for ‘the free walkerd ahe commissioner of this research. It is
founded fifteen years ago, on the 11th of Novenil®&8, by volunteers. The main office is
located in Amsterdam. Nemo is an association afreadriented walkers with around 1300
members.

Promoting rambling, sustainable tourism, and tdguiothe countryside are the aims of
Nemo. Nemo means “nobody” in Latin, a nick nametfavellers, ramblers and explorers,
called after Jules Verne’s’ Captain Nemo, and WandédcKay's cartoon-character Little
Nemo. In Holland the association organizes wallgetted by own minibuses weekly,
publishes magazines and brochures and has devaldpesnational pressure group that
works for the interests of walkers. Nemo is comioissd by local and regional authorities to
produce plans for walkways and promoting sustas#dlrism. The association has an office
in Amsterdam with three fulltime staff members amany volunteers. Nemo is a non-
governmental, non-profit organization financed tsymembers and receives no subsidies.
Nemo does not have commercial activities.

The first ten years Nemo was only active in theliddands. The volunteers have made an
inventory of walking tracks in rural areas. Thegoabrganised walks in the Netherlands of a
maximum of hundred kilometres distance from AmsaardNemo also supports the interest
of the walkers; for better supply and protectiovaherable walking areas and tracks.
Steunpunt Voetpaden was created for trying to endpacks. The specialty of Nemo is the
production of plans of walking tracks. Nemo desujtieese plans for the province of Noord-
Holland. Nemo stands up for the interests of thikeraboth in political lobbies and in court.



In fifteen years, Nemo has organised 944 walksddyg 71 evenings in the Walkers’ café, 76
weekends and 64 walks of a week, 2725 differenplecloave in total participated in 16269
times walking activities. Nemo has had three thodsseven hundred thirty eight members in
fifteen year.

This chapter describes the objectives of Nemo disasd¢he characteristics of its members, its
activities, Nemo’s developments and plans for thare and Nemo and experiential learning
is illustrated.

2.2 Objectives

The five objectives of Nemo are:

1. The improvement of free walking and to stand fgtat for the rights of the interests
of

the walker.

2. The upgrading of the juridical and actual acibé#ty of rural and urban areas for
walkers.

3. The promotion of conservation and restoratiomadfiable rural, ecological and
culture-

historical elements and structures of the walker.

4. To make initiatives possible to, without intemis to profit, organise environmental
friendly and small scale walks outside the comnuartgs.

5. To give reputation to, and to inform about psities to walk freely and possible
limitations.

Nemo works together with organizations and witheyomental bodies on project basis in
order to be able to realise these objectives. Nleasno partner organization and it is not a
member of an umbrella organization like the ‘Waptiform’. But it is a member of the
provincial and urban environment federation.

2.3 Characteristics of Members

The target group of Nemo is very broad and diverbes is because their activities are very
different from each other.

The average Nemo member is fifty-one years oldfélésved a high level of education
(eighty nine per cent has followed an educatiofB®© or University level), earns a modal
salary and is single. About the half of the 138#nhers of Nemo lives and comes from
Amsterdam. Eighty per cent of them are older thoaityf Since the majority of the new
members fall in the category of 40+, Nemo seentxetaging slowly.

The most important motive for the member to becam@&mber of Nemo is walking (eighty
per cent). Other important motives are the presienvaf unpaved paths (fifty seven per
cent), and love for nature (fifty one per cent).

Of all activities Nemo offers its members, the ealks are most popular. About forty three
per cent of all members do join these walks nowtaed. Besides the day walks, the
Walkers’ café and the more than one-day walks argt mopular among the members.
Walking in Poland and more than one-day walks tfacms do attract a bit less members.



About five years ago, most of the participantshef walks were female, about ninety percent.
Nemo wanted to change the image of only attradéngales to walks and has succeeded in
this. Nowadays the division in female and menftg-fifty.

More and more members of Nemo are the one’s wiiweipast participated in expensive
walking trips in the summer, with like SNP or Sidband who used Nemo’s walks for
practice and training. They went abroad for expangips but Nemo attracted a lot of them
by its adventurous and low budget.

People can become a member of Nemo for Euro 1feb@ear. For this fee, the member can
participate in special member-activities like walkgps and has an entrance to the Walkers’
café. A member also receives the magazine. By gayia contribution the member supports
the goals and looks after the interests of theaason and of its diverse projects.

The members also get a reduction on the price,mthiey have to pay for the walks. When
one is not a member one can still join a walk e pays the full price.

2.4 Activities

Collecting of walking routes off the road ~ Nema lidscovered hundreds of walking routes
and made an inventory of them. The routes areahailfor members. Because they are often
difficult to access or are vulnerable, they arepudilished. Nemo specializes in paths of the
countryside, farmers' walking routes. Nemo also lmioes footpaths with poems and stories.
Organized walks ~ every weekend there are smakdaealks organized with self-made
routes, if possible off the road. Transport withnidegs own small buses, maximum 100 km
from Amsterdam. There are also regular walking veeels and weeks in Holland and abroad.
The walks are the basic activities of the assamati
Promotion of walking ~ through Steunpunt Voetpabiemo works for better facilities for
walkers and protection of vulnerable walking aréasal initiatives to solve bottlenecks are
supported. The main interest is in preservationauessibility of footpaths. Nemo
campaigns for a better road law.
Poland Project ~ besides activities concerning\igtherlands, Nemo has also a project in
Poland since 1998. This project is thoroughly descrin chapter four Nemoland.
Publicity ~ Nemo applies different forms of pubiycin order to let its members know what is
going own and where Nemo stands for. Nemo gets@uybvia:
- Magazine ‘The Free Walker’: this magazine funecsi@s a newsletter to promote and
inform members about walking in the Netherlands smmetimes as a theme
magazine for assisting main activities. The Fredk@ras published twice a year.
- Walkers’ café: The Walkers' café is an open stagkemeeting-place for walkers. On a
regular base there is an evening in Amsterdam,tdhemes, which have to do with walking.
Often the themes are linked to a walk. There islsP Pub twice a year.
- Internet: the Internet becomes more and more titapband therefore Nemo has
developed its own website, www.pz.nl/nemo.
Information-centre and member service ~ the Nemutr€en Westerpark is an information-
centre, where everybody can have a look at walkonges, maps, handbooks, policy-papers,
magazines and travel guides. There are Nemo-watkings, compasses and Polish products
for sale.



2.5 Developments and Plans for the Future

In the policy for this and coming year Nemo stregbat the current policy will continue and
the activities of the association will be intersifi The goals will remain the same like they
are described in paragraph 2.2 Objectives.

Nemo has changed and intensified its policy on foatters:

Walking ~ Nemo will continue and expand its day kgalTogether with weekends, week- and
individual arrangements have the priority. Like ywave read above, walking is the basic
activity of the association. In addition to thes#xig supply of walks, Nemo develops travel
programmes that fit in the Nemo-concept (walkingstainability, culture, agro/eco,
bird/natural trips). Also the supply of the walkitrgcks in Nemoland in Poland will be
extended.

Looking after interests ~ except from specific iatas for footpaths (via the Wandeloverleg
in Noord-Holland, the lobby for wandering- and roagipossibilities) becomes the vanguard
for the coming year.

Poland project ~ the activities concerning lookafiger interests are not only accomplished in
Dutch projects but also in a project for regionavelopment and better walking possibilities
in South-West Poland around Nemoland in Stara Kaicse The association Nemo has
‘adopted’ the Polish municipality Stara Kamienioa & basis of exchange and partnership for
promoting and supporting the region as a walkirggaf his area is located in the Giant
Mountains. This project enables Nemo to gain exgmee in looking after interests in practice.
The essence of the Poland project is to improveviilking possibilities together with Polish
organizations, which functions as a tool to consemiuable cultural landscapes. Nemoland
is made possible by participation of members of Nenis project in Poland is described in
more detail in chapter four Nemoland.

Concrete plans for the future concerning Nemolarakscribed in chapter four Nemoland.
Profile and main activities ~ association Nemo wifile itself more like an organization
which stands for wandering- and roaming possib#itiThe following activities apply on this:

1. Transgressing day walks, weekends/weeks anddudil walking arrangements;
2. lobby for the right to wander and roam.
Publicity ~

- Magazine ‘The Free Walker’: this magazine aswashetter can be further expanded as
a theme magazine to promote the main activitidsesho.

- Walkers’ café: although the interest for thisé&cdécreases, the biennial Polish Pub is a
success. The café and the formula of the evenireggeay valuable. The number of visitors
will probably increase when the themes are inteatsidind join up the main activities.

- Internet: because the Internet becomes more tapoMNemo will renew and give its
website more functions.

- Company logo/brochure: Nemo will invest in a neampany logo that will fit its

profile. For every main activity there will be adlshure designed and printed in a professional
way.

Personnel ~ in the past the fixed staff of Nemok&draccording the 1/D-agreement. But
because of problems with this agreement and theehigpsts concerning these 1I/D jobs, the
future is uncertain. New vacant posts cannot féléa and new I/D jobs cannot be

requested. This settlement is guaranteed untilfisly after this the future is uncertain.

Nemo is always in search for new volunteers, bexatthout these people Nemo would not
longer exist.



2.6 Nemo and Experiential Learning

The two founders of Nemo have both worked manys/gasocial care. He was a psychiatrist
and she worked with troubled youth, in the youttec@hey are both very interested in
helping both adults and youngsters. Because df ithterest and history with adults who have
personal problems and troubled youth they cameitiptie idea that Nemoland could be a
suitable location in helping people who needecéavé their present situation for a while. It
would be a setting to organise and re-order thaughto learn something from a new and
different situation than home.

In their opinion Nemoland is a perfect settinggeople in different kinds of situations, not
only troubled youth. Since one of the founderswasked with troubled youth in the past,
Nemo is familiar with the methodology experientedrning. But troubled youth is not the
only new market Nemo is focussing itself on. It Wbalso like to attract people who are in
the disablement insurance act and sit home but wadt something with their spare time,
people who have quite their jobs and need somedjpaet from home and friends, people
who are chronically ill but are able to do some kvand people who want to go back working
but are not quite ready for this. These are soraeneles of different kind of people in hard
situations which Nemo likes to attract to Nemoland.

Nemo would like to have done the same researcélifthese different markets like the
research is done for the market of experientiahieg hikes for troubled youth. This in order
to know what their needs and wants are and if Nanwbls suitable for them and the ideal
spot to relax and re-order thoughts.

2.7 Conclusion

Nemo is an association which is founded by naturented walkers fifteen years ago in
Amsterdam. This association if founded for thenese of free walkers in and around
Amsterdam. Its main objective is to improve fredkiveg in the Netherlands by registering
rural and urban walking tracks. It has 1387 meminrs can join Nemo’s organised walks,
which are from one day until a week but also irdéiomal trips.

Since 1998 Nemo has bought a house and a pieaaafn Poland. Only members of Nemo
(a contribution of E11, 50 a year) can stay ovdrngd Nemoland. Chapter four, Nemoland, is
dedicated to this Poland project of Nemo.

The majority of the members of Nemo is around fiftgd followed a high level of education,
earns a modal salary and is single. About thedfaliem comes from Amsterdam. The main
reason to become a member of Nemo is walking, Isottheir love for nature is an important
motive.

Nemo informs its members about all its activitipggresses and new developments by a
magazine which is distributed twice a year, it tm®wn café and via the Internet, a website.
Nemo’s interest in experiential learning for traedblyouth has to do with the background of
two of the founders. Both have worked with eitheugsters or adults with problems. Nemo
considers Nemoland as a suitable place for pebpté, adults and youngsters, who suffer
with problems or situations with which they are happy or in which they are functioning
well. Nemoland would be the location where people ie-order thoughts or learn from a
new environment. To find this out for one of therkeds, experiential learning, Nemo wanted
a research done.



CHAPTER 3
Experiential Learning and Troubled Y outh

‘I hear

and | forget;

| see

and | remember;

| do

and | understand.’
Ancient Chinese proverb

3.1 Introduction

Experiential learning has been practiced for ceesuiThink of the pilgrimage in the middle
ages, the youngsters who served one’s apprentickk@imates for a master, troubled youth
who went like cabin boys on foreign trade to WestEast-India and the origin of care-farms
in the eighteenth century. These examples showilmpertant the combination of a healthy
environment and physical exertion has been searbaseficial effect to physical,
psychological and social problems throughout thewrées. With the increase of technology
and medicines, for every problem there was a meglior institute available. But the insight
that the environment is at least responsible foras@nd psychological problems arises in the
seventies. This led to more focus for the creaiom healthy and therapeutic environment.
This healthy and therapeutic environment is anrradiieve for the environment, which
particularly confronts the problems. In additiorypical exertion is considered as the way to
improve and keeping up to the mark of the spiriarad physical health. Health is searched in
the challenge of a deserted, rough terrain in arabénvironment.

Experiential learning is a total different formadsistance than the traditional assistance.
There are two aspects that it differs itself frautivating the positive possibilities of the
youngsters, and the responsibility of the youngstiets called ‘empowerment’ in the
American literature.

This chapter explains the concept of experiengiaining for troubled youth, its development
in time with a theoretical background. The methodglwill be illustrated, as well as the
conditions and basic principles of experientiatihéag. Before the target group, troubled
youth, is portrayed, the organisation and implegm and the comments and positive
results of experiential learning are described.

3.2  What is Experiential Learning?

‘Learning by experience’ refers to an ancient gplecthat states that people learn by
practical experience, by experiencing or undergkiartain things. This thought is the
foundation for the way people picks up certainlskihd knowledge for centuries.

But with the increase of civilization of our sogi¢he cognitive side of human being
dominated more and more. Especially in educatiamiag became a cognitive business and
the practical experience was applied less and E=iscation and learning was all about
teachers telling the students what to do withoetdhance to practice with the learned in a
practical manner. It became more and more a toadit learn by heart.



Experiential learning adds ‘learning with your hani this, which expresses that it is
essential for a better understanding of the leatoguactice with this. A rule of thumb for
this is: of what one reads, one remembers 10%hat wne hears, one remembers 20%, of
what one hears and sees 50%, of what one saysri#ed W0% and of what one does 90%.

3.2.1 The Origin of Experiential Learning & Defiioibs

In the late seventies, beginning of the eightieshe Netherlands several welfare institutions
for youth welfare were in search for an expansiotieir offer of care what would appeal to
the heaviest target group of residential institugidor youth welfare. They introduced
different activities into their normal treatmendstventurous hikes and work/learn projects. In
search for a suitable term for this activating wégare, they came up with ‘experiential
learning’.

Writers on the theory of experiential learning lkkeeton (1982), Kolb (1984) and Wilson et
al (1989), agreed that the chronically progressioflern experiential learning theory begins
with John Dewey (1859-1952) and his ‘Experience Bddcation’ (1938). Dewey has said:
“An ounce of experience is better than a ton obthe.”

However, Keeton is in the belief he traces thegabtexperiential learning to Aristotle, who,
in ancient Greece, observed phenomena at first, mafidcted, and discussed with others to
advance his knowledge.

Dewey in attempting to formulate a philosophy ajgressive education as opposed to
traditional education, he concludes:

“I take it that the fundamental unity of the newéilosophy is found in the idea that there is
an intimate and necessary relation between theepses of actual experience and education”.

In this thesis there will be concentrated on exgrgral learning in the youth welfare, in an
institutional context and not in the context of étample alternative punishments like
trainings by experts.

There are different definitions of experientialri@ag, but those are general definitions and
do not specifically apply to experiential learniiog troubled youth.

One of them is formulated by Kolb (1984), who vaasacknowledged leader in the field of
the theory of experiential learning. His definition

“Experiential learning has been defined as theggsavhereby knowledge is created through
the transformation of the experience of the leadw® is at the centre of the learning process”.
He also provides us with a definition of learning:

“Learning is the process whereby knowledge is ect#trough the transformation of
experience”.

Erkamp, 1986, gives the most general definitioexgieriential learning. He describes
experiential learning as:

“Gaining of knowledge, attitudes and skills aboatisself and about your environment by
own perceptions and participation in concrete sibmaand by systematic thinking about those
situations, whether or not with accompanying” .

Because this definition is rather general and @ésdaot say what those concrete experiences
are and which concrete goals need to be reachedamda more aggregate definition is used
in this report.



Finally there is a definition from the worldwide gaciation for Experiential Education
(AEE), Luckmann (1996) on experiential educatiditerm used instead of experiential
learning in the United States of America:

“Experiential education is a process through whadbarner constructs knowledge, skill, and
value from direct experiences”.

3.2.1.1 Definition Used
In this report the definition of Ruikes (1994) sedl, since this one applies specifically to
experiential learning and troubled youth:

“Experiential learning is the creation of a spexsituation, which enables youngsters to
acquire concrete experiences of which he/she getivaibed and is able to reflect his/her own
situation. A good combination between concrete agpees and the reflection on this, leads
to new learning processes, which eventually endhkegoungster to acquire autonomy,
where he/she obtains a new perspective of thedutur

In this definition several elements of experientgarning are used, which are seen as the
basic-characteristics. That means that withoutetlobsracteristics there is no speaking of
experiential learning. These basic-characteristutsch are in italics in the definition, need
further explanation.

Specific situation ~ this could be in one’s own vy, but mostly abroad. Most of the time it
concerns isolated and deserted areas, it resembiesmeans to the same situation as home.
It is a situation that offers challenges, and fermelearn with a very clear structure. Itis a
physical environment, which forces action, witheac program (a correlated whole of
different projects ) and structure of the day drete is no escape possible.

A specific situation is necessary because theme ishange in behaviour possible otherwise.
Concrete experience ~ the concrete experiencdsmbkeel with authentic experiences.
Authentic experiences are necessary because iwdlyiyoungsters will be confronted with
their selves and will learn from this. Examplesohcrete experiences are: successful
cooperation, successful physical actions and thatcan trust other people. The emphasis lies
on functioning independent permanently. Concrefeeggnces are the basis for Kolb.
Reflection ~ by reflecting a situation a link igrited between the concrete experience and the
development of the perspective of the future. Réfya is not only to reflect something but
also to make experiences discussable and to makeeshfrom that point for the perspective
of the future of themselves. The attention is feclsn four aspects of life; personal
development, family situation, school/work situatend the leisure time situation.

New learning processes ~ the specific situationtaactoncrete experiences enable the
youngster to gain skills on cognitive, social, eimadl and communicative level. The
concrete experience leads to reflection and faiwesake a choice of new behaviour to
function better in society.

Autonomy ~ the most important goal of developmarthie adolescence is to gain a new
identity and autonomy. The youngsters need to rtfakie own choices about how to fill in
their own life, which relationships he or she cheand which education to follow and which
job to take. Autonomy can only arise when the dgwelent in the earliest childhood went
well, a basic level of safety is developed andyihengster gets the space to experiment with
their new behaviour. Experiential learning provitlesse youngsters a new chance for
development, by what they create a new perspectigeciety.

Perspective of the future ~ the aim of experieméatning should be that the youngsters
become able and to maintain independent in socretyngsters need to understand that they
are worth it and think of useful activities for theelves, this means to get a perspective of the



future. The goals need to be redefined by the iddal youngster and the goals need to be
realistic and feasible.

Appendix 3 Basic Model, page 84 illustrates theegigmtial learning process in which these
basic characteristics are applied.

3.2.2 Founder of Experiential Learning Kurt Hahn
... consider it culpable neglect not to impel theigg into life-giving experiences.

Experiential learning has had many advocates #nsucy, and after John Dewey, possibly
none as influential as Kurt Hahn. The German sgedagogue is very important in the
history and development of experiential learning.isithe founder of all the activities and
projects, which fall under experiential learningh# was born in Berlin in 1886. He was in
the belief that youngsters can discover themsddyagaining experience. These experiences
contribute to their upbringing, which is focusedtba development of the whole personality
of the youngster, as well as social, emotionalndog, physical and moral.

According to Hahn, youngsters will learn best bypfconting them with their own barriers.
Most is learned in situations in which youngstemsgl themselves in trouble. His basic idea
concerns a somehow crisis way of learning, nantebutst through boundaries.

To him, there are three basic objectives in exp&gklearning projects. The first one is
vitality (learn to obtain will-power, physical aityl, psychological endurance), second
authenticity (to make own decisions on personalraatiexperiences), and thirdly co-
existence (to learn to life and work together). Tiaén of thought is that vitality is the
fundament, upon which by authentic experiencepdssibilities for co-existence become
stronger.

A fourth ideal that has again found continuous supim all Hahn based programs is solitude,
preferably in a wild setting. Hahn saw solitudédath time to reflect but also as a time to
develop memory.

In his time, Kurt Hahn was the founder of some \&rgcessful projects. The most important
one is the Outward Bound project. In the thirti#834), he started the first Outward Bound
School in England. In the first year the schoahied hundred youngsters in four different
programs; physical training (lots of sports), parfance of certain tasks (demand patience
and care, and are performed alone or in a groupgditions (one- or more days hikes on
foot, by bike, canoe or sailing ship) and rescueises (first aid, reanimation, rescue
swimming, etc.).

More national schools like this one in England @ige all over the world since. The first
national Outward Bound School in The Netherlands developed in the beginning of the
seventies. After this, different institutions fayuth welfare has built their Outward Bound
School and came in first contact with experierigarning. Theoretical deepening of
experiential leaning took place in the United StatEAmerica especially.

Today, around the world, Outward Bound progranikistiude outdoor adventure travel,
with community service, to help develop prograntipgrants.

Hahn, like Dewey, Locke and Aristotle before hintiddeed that people construct their
intelligence, their knowledge, based on their eiqrees .

3.2.3 Two Main Forms of Experiential Learning
There are only two main forms of experiential |eagn



- experiential learning hikes;

- live-work experience programs.

Experiential learning hikes ~ with this form of expential learning projects, the participation
of challenging activities is central. In literatutkis form is mostly indicated as survival trips.
A trip could be a couple of weeks, consisting dfedent and altering activities. Features of
this form of experiential learning are:

- mainly in groups;

- the process is of most importance;

- activities are adventurous and sportive;

- activities are performed in a rough environment;

- continuous accompanying by (professional) sog@kers;

- conversations are in a group or individually;

- projects are mainly meant to break through tlgatiee spiral and to order it.
Live-work experience programs ~ the purpose offibisn is that youngsters gain new
experiences and learn new behaviour, while theyvar&ing in both rough nature and in a
business. Familiar examples of these projects hiichwyoungsters work for a business for a
couple of months, are working at a farm, for a pidtbn company or in hospitality. This
category also includes the restoration of histbhcgldings, making paths accessible,
cleaning forests or other service work.

Features of this form are:

- especially individual work;

- the product is of most importance;

- working for a business;

- living at the business;

- accompanying is not continuous, this means thaversations with social workers is
not daily but a few times a week;

- projects are prolonged,;

- projects are meant to order and to determinenapegspective of the future.

It is of course possible to develop combinatiomfer They can alternate each other. Live-
work experience programs can be alternated by &drars and sportive activities. There is
also a combination possible, which consists of &rsexperiential learning trip, and after this
a live- work experience project. The experientarhing hikes will be used for determining
whether the live-work project will work or not.

Within both forms, different sorts of experienti@hrning encounter. The American
researcher Henry came up with an outline of metlod@xperiential learning, indicated in the
scheme below :

To learn independently

Solving problems Personal developgmen
Learning by doing #vchange
Work etc. Not-traditally learning

To learn sooner
To learn independently ~ is about self-control loe learning process.
Personal development ~ is affective, cognitive, smdal and is mostly acquired by personal
experience. Instruments like conversations andikgepdairy are important.



Social change ~ is about discussion groups anddonaplish social changes.
Not-traditionally learning ~ consists of a combinatof diverse forms of learning, like
learning independently and problem solving.

To learn sooner ~ this concerns learning expergegea@ed in the youngsters’ childhood and
are still relevant for daily live.

Work etc. ~ working in diverse settings will teagbu practical skills.

Learning by doing ~ is focused on doing and coasifexecuting activities and projects.
Solving problems ~ is a well-known way of learnikgrst, the problem is investigated, then
ideas for a solution are brought up, third a cheidebe made and will be executed, and the
result will be evaluated.

In the Netherlands there are two different contexishich experiential learning is applied .
The first context is group leaders in a perspeativa residential institution operate; the
second is in the context of for example an altévegiunishment by training, organized by
specific experts. The second context is not abdied group of youngsters, like in the first
context, but about group individuals.

3.3  Conditions of Experiential Learning

All forms of experiential learning need to encles®eral conditions. The main one is that the
learned needs to have value of realism for the gstans in order to enable them to apply the
learned in daily live. Besides this main one, tremeother criteria a program has to meet :

- the program has to be executed by every younfysi@rbeginning till end (both
physical

and mental);

- the program has to result in a clear and recadphézproduct for every youngster;

- it needs to comprise enough challenge and aliema

- it needs to lead to a positive experience ofrapleted achievement;

- elements of interaction and cooperation;

- the program needs to be both financially andtpralty feasible;

- the program needs to contribute to the growtthefyoungster and its relationship
with

his (direct) environment;

- the program needs to be constructed so thds iinidividual goals of treatment of the
participants;

- programs need to contain enough elements to feam

- programs need to be structured gradually;

- programs need to be safe for the youngsters.

Mulder (1962), who wrote the first Dutch publication experiential learning, advises for the
compilation of the group to have some youngsters kdve little faith in themselves and
some youngsters who do not have those problems.i3m order to create a stabilized
element.

Both the Wetenschappelijk Onderzoek en Dokumen@eigtrum of the ministry of Justice
and Cason and Gillis (1990) have concluded twogthafter evaluating several experiential
learning projects. They concluded that with a toorsexperiential learning project and
following training the obtained positive resultglwihe youngsters do not maintain very long.
The youngsters fall back in their old behaviour tls®longer the project, the more result (the
average period of a project was three weeks) amgldhinger the participant the less effect
(the average age of the participants was 15, &Yyear



Another study shows that youngsters who have neashéd and benefited by experiential
learning where the less able-bodied with a weakqgrelity and verbally limited.

3.3.1 Accompanying

Accompanying is an essential aspect for a sucdesgberiential learning project.
Accompanying is as important during the projecafhsr.

The social worker needs to understand the basiciptes of experiential learning but besides
this his or her attitude needs to be accordingclhiénciples. Which are openness, want to
learn, not afraid to take distant, and to point-sedponsibility, look critical to themselves,

and work for results. But they also need to hayeegrnce in the welfare work, need to be
physically and psychologically strong, being alolevbrk under stress and to be creative.
See: appendix 4 Tasks of Accompany, page 86, étabks of the accompany.

3.3.2 Environment

In experiential learning the environment has aiatuole, “it cooperates together with the
welfare work” according to Jan Klamer, managingdior of Centre Aurillange an
organisation for training and education experiéidarning in France. By choosing a specific
environment, it is important to create a situatiowhich new experiences can be faced.

The experiential learning environment should cdrefisnore than only an adventurous
environment. The physical environment (the locatidrere the experiential learning activities
take place) is just one of the aspects of the enment.

Besides this the environment is formed and detexdthby the group of people with whom the
activities are undertaken and by the supervisorslso the institution for welfare and by the
process that takes place during the project.

The physical environment needs the most attentiaase of most of the activities. Although
mainly the most adventurous environments are chfusegxperiential learning, the key for
change is not only determined by the adventurowsgedisas the new and challenges. It should
be possible to do things which are not possibtee@home situations, mostly cities. So
besides the physical environment there are alsr aipects of the environment that is
important. All these aspects together form a siman which the chance for change
increases. Features like hope, effort, trust, atctoative level of uncertainty, a feeling of
unfamiliarity and impossibility to predict and tegperience of risk increase the alterations.
Also the experience that there are similar goatssanving in the same direction within a
group will be new to a lot of the participants. A&mvironment what creates an imbalance,
stimulates the youngster to change and adept. inerthe environment should be almost the
opposite of the environment the participants aszlue at home. When organizing
experiential learning projects in very rough anidngrve environments (like Nemoland)

which are in large contrast with home, the partiois are quicker forced to make use of other
behaviour, which is for most of the youngsters veayd to do.

3.3.3 Activities

It asks a lot of creativity from the supervisorstmose for the right and effective activities.
The supervisors need the knowledge and skills wf taosolve the problems of the youngsters
with the technique of experiential learning.

When formulating activities and tasks, several efspeeed to be taken into account:

- in the first place they need to be realistic aadtain problems which are concrete,
solvable and challenging;

- secondly, the activities and tasks need to bedua the goals which are in harmony to
the problem analysis of the youngsters;



- thirdly, they need to be linked with the stagale¥elopment of the youngsters, but
also

linked with the possibilities and limits of eacldividual;

- fourth, the activities and tasks should be siniplidne beginning of the project but
become more and more difficult along the project;

- fifth, they do not need only to appeal to the gbgl possibilities of the youngsters but
also to the cognitive, social and affective sidethe participants.

The nature of the activities is very dependenh&dhosen themes like courage, trust,
persevere, physical contact, taking responsibiltyrk together, adaptation and so on.
Activities that are physically, psychologically agibup demanding should be alternated by
activities, which are more relaxing, pleasant amidereasily but still have a strong positive
effect on the youngsters. This will stimulate tmeqess and keep the youngsters more willing
and enthusiastic. The activities should be more asea tool than as a goal.

3.4  Organisation and Implementation of Experiertedrning

According to Barnhoorn and Walda (1992) implemeataimeans:
“Introducing, carrying through or renew a changsuch a way that this gets established into
a new routine and which is not experienced as mgunare”.

Since experiential learning is a rather new methayioin the Netherlands, it has only been
introduced several years ago, there has beenrbtkearch done about the procedure and
effects. In the beginning of the nineties the gowent became interested in experiential
learning projects and wanted to increase the gquatitl effectiveness of the youth care. They
started an experiment with four institutions fougtowelfare to do research on the working
method and the possibilities for implementatione Téport provides guidance in how to
organize and implement the methodology experielgahing.

The methodology, experiential learning, consistioaf phases. Every phase has different
steps/activities, which the social worker carriasia order to decrease the problems of the
youngster and for developing and extending thetipesand strong sides of the youngster.
Phase one is introduction and preparation, tweoagpt phase-execution, three training and
phase four is aftercare. See: appendix 5 Descnijgtidlethodology, page 85, for more
information about these four phases.

3.4.1 Stimulating and Limiting Factors with Implem&tion

Van Dijk and Hilhorst describe several stimulatargl limiting factors for the
implementation of experiential learning.

Stimulating factors are:

- the institution and her employees have the needtifange, methodologist
supplements

etc.;

- the implementation of experiential learning tagksce in a small and clear part of the
institution;

- the internal implementer functions adequately;

- the management of the institution has experisvitethe methodology and is
convinced

of the possibilities of it;

- good reporting;

- good situation and spatial lay out of the departtfinstitution;



- the formation of a squad (management or stafffwvis primarily occupied with the
development of experiential learning in the ingidn;

- provides financial resources;

- investment of spare time of the employees.

Limiting factors described are:

- unclear introduction of the experiential learnprgject;

- impose implementation from the management teamhndives not enough basis for
the

staff and employees;

- an infrastructure which is too democratic, littieergetic decision making;

- a not optimal functioning coordination and/or soltative body (e.g. management
staff);

- little willing for change and renovation with ta

- a large falling of personnel in the institution;

- insufficient difference between external develeps and internal change in policy;
- experiential learning is seen as extra, on topoomal work;

- the team who implements the experiential learpirgjects is not very enthusiastic;
- insufficient possibilities to compare the new wdyworking of experiential learning
with

the existing way of working, this could be becaafa lack of adequate description of

the methodology;

- existing roll patterns, based on rest, safetystatility are maintained too much;

- to want too much in a short period, a too larggesapproach;

- a moderate, too brief or insufficient reportibgcause of this the process can be
hardly

followed;

- partial view on outdoor activities;

- compensation of the extra time investment ofahmployees works in a disadvantaged
way on the continuity of the project.

Taking the view of the stimulating and limiting facs, several recommendations for
organizing the projects and further implementatiothin an organization can be given. See
appendix 6: Recommendations for Organisation angdmentation.

35 Comments and Positive Results

When Kurt Hahn transformed his ideas into the fdatward Bound schools in Great Britain
in the early Forties, he could not know that hiesaisl would have so many imitations.

But with the enormous spread and further developmithis methodology throughout the
years, some comments can be made.

The first one is that experiential learning is aggbith youngsters with diverge problems. In
first instance this methodology was developed farproblematic youngsters. After this,
there is made a step towards youngsters in regadl@mgtitutions for youth welfare. Because
of the diversity of target groups, which are reactiese days, it seems to a cure, which can
work and be applied for every youngster. This calmeh enthusiasm and suspicion.

The second one is about the implementation of expigal learning in different projects and
programs. Every institution is applying it in iteso way. It is a problem that there is a lack of



standard programs, for certain target groups. Reisess find it a problem that programs are
not or hardly comparable with each other.

The description of the project is the third comm&yhat happens during activities and
projects and how these activities have workedHenjoungster is rarely registered. This
makes it really hard to evaluate projects but tdstompare results of different experiential
learning projects.

The last comment is that of inconsistent reseagshlts. Research done on the effects of
experiential learning so far show that that theltssare different for every problematic
position a youngster is in. There are almost asmaiscprojects, which show evident success
as project, which do not. The inconsistent resefinclings are a result of a different use of
research instruments, with the research on diftexffact criteria and especially with the
diversity of programs and target groups.

Besides comments, which can be drawn with expéaidetirning, there are also positive
experiences and results from practice. In practiod) the youngsters and the professionals
experience the beneficial effect of experientiatteng. This appears from different reports
and from research material. Behaviour like runramgy and the number of vandalism
decreased significantly after there was worked wWithyoungsters in an activating way. But
also the self-esteem of participants of experiélganing projects and their independency
increased. Form the outcomes from different inited for experiential learning one can
conclude that when experiential learning is appliesl has a surplus value for the youngsters,
experts and institutions for youth welfare, thamestmethods. Implementation of this method
can have a quality impulse for both personnel asatinent.

3.6  Target Group Troubled Youth

Experiential learning is most often seen as a nuetlogy to help the group of people with the
most severe problems. Literature describes yourggateo follow an experiential learning
program as ‘youngsters who cannot be helped bytivadl social care anymore; the most
difficult category; youngsters who have failed mtran once in families, at school, at work
and in the social care’ . But other sources (likernviews with social workers and managers)
reveal that experiential learning is useful forasttarget groups as well (like students,
delinquent youngsters, psychiatric patients anduiésli youngsters), but it is exceptionally
suited for this target group, because most ofithed it is the only option left for assistance.
So the main target group for experiential learngngoungsters who are in frequent and
lengthy problems, for which there are no solutionthe existing assistance anymore.

The main aspects of the target group are:

- problems on more than one aspects of life: plprablems.

This turns out from among other things:

- a negative self image and because of this creafiesling that there can not be
changed

anything (anymore) to their own situation;

- possess insufficient adequate coping skillsaagtone’s ground in society on a
positive

and societal acceptable way;

- a limited perspective of the future and becadghis have a bad prognosis when they
are

without help;

- when they received already a long period of tmsce.



Plural problems ~ youngsters live in three différ@mvironments, which have influence on
the development of his/hers personality. The emvirents are:

- the first environment is the family;

- the second is school or work situation;

- the third environment is spare time.

Every experience a youngster has in these envirotsnas their influences on the
personality of the youngster and the way it willfbemed. They have also a decisive
influence on the origin of troubled behaviour.

It is for example acknowledged that the first intgion between child and its environment,
the parents, determines the origin of confidencpossible miss of basic security leads to
uncertainty, a negative self-image and little adéguwhoices for behaviour.

Van der Ploeg and Scholte designed a model thatiles several risk factors within the
person, the family, school and in the circle oéfids, which can lead to troubled behaviour .
These risk factors (See: appendix 7 Social-ecotdgievelopment model for troubled
behaviour by Van der Ploeg and Scholte, page 89)ezal to either externalized or
internalized troubled behaviour. Externalized tledibehaviour is focused on the outside
world, like restless behaviour, aggressive behawo@anti-social behaviour. Internalized
behaviour is focused on the youngster him/hergedfdejected or depressive moods,
frightened behaviour and social draw back behavidle main factors, which will lead to
one of these troubled behaviours, are :

- the self image of the youngster;

- the level of self-determination;

- in control of oneself/ coping.

A fourth cluster, which is not mentioned above, entonsciousness disorder, is more
linked with psychological problems. The risk fastare different and these youngsters will
generally not be considered for experiential leagmrojects.

Youngsters who join experiential learning have prots on all four factors that lead to
troubled behaviour (self image, self-determinatiargontrol of oneself/coping and
consciousness disorder). Experiential learningesi$ed on the person in the first place. The
primary goal is to give youngsters a perspectiviheffuture, by providing enough capacity
and possibilities on order to influence their omvieonment. The environment of the
youngsters can be divided into three different unging-milieus; the primary milieu (the
family), the secondary milieu (school/work situafi@nd the tertiary milieu (the spare
time/the circle of friends).

3.6.1 Other Characteristics of Target Group

Gender ~ in principle all projects are for both §@yd girls. But some physical activities
could be too hard for girls. And boys can be mateaeted to some of these activities than
girls.

Age ~ experiential learning projects are offeregdangsters with generally an age above 13
years. This has to do with the maturing procesh®fyoungster. The basic principles of
experiential learning tell that being able to reflewn acting and conversations are important
elements. Besides this it is necessary that yoargysan make their own choices. The
youngsters need to be able to determine what id gad bad for them, and what he/she is
capable of. And he/she needs to be able to complgtaical activities successfully. In
general youngsters above 13 years old, the staulwérty, do have in general these
characteristics.



Handicaps ~ youngsters with physical or mental feapd cannot take part in experiential
projects. They are not able to join physical atigior to reflect, which the two main
elements of experiential learning are.

Psychological problematic ~ experiential learnimgjg@cts are in general not suitable and
meaningful for youngsters with psychological probde youngsters who have lots of fear, are
uncertain, and who are very neurotic.

In conclusion experiential learning projects arer@d to youngsters who find themselves in
plural problematic situations. Most of these youagsgot some sort of assistance but without
success, and experiential learning seems the caytevchange their situation.

Age is a criterion since for a successful expeldfgarning project a good level of reflection
capabilities is required and this is only developethe puberty.

3.7 Conclusion

Experiential learning is applied in many differenntexts throughout the world. It is applied
on regular students in education (also called egpgal education), on adults. But it is also
used for youngsters who cannot be helped by nonabére anymore, and then it is a total
different kind of welfare than the traditional one.

These youngsters are have difficulties and do abtlge help they need. That is why some of
those youngsters are sent abroad or somewhere Mdtherlands to work and live separately
from others, but also sent on survival trips abroaih the Netherlands with a group of
youngsters. It is mainly the group youngsters wigonaost difficult to help.

The participants will learn from experiences, fraativities which they would never have
done at home. They will be confronted with theimowarriers in order to use other skills of
which they did not know they had those. The mamdaon of experiential learning is that
the learned is realistic and should be able toppdied by the youngsters in daily life. Along
the whole track, there are people who accompany tred guide them in their learning
process. Accompany is a critical success factoamoexperiential learning program, the
accompaniments should therefore possess sevdtalaski have different tasks.

The primary goals of experiential learning projdotsthe youngsters is that they become able
to cope with their past, to get insight into th@iwn problems and troubled behaviour, to
obtain a positive self-image and that they attgoespective of the future.

The environment has a crucial role in the succéasgpoogram. An environment should offer
new experiences, from which new skills are devadog®ugh activities should be alternated
by more pleasant activities but they should sfikiolearning moments. Activities should not
be over the top for a youngster, they need to akste but challenging.

In the Netherlands, there has been done littlearebeon this rather new methodology. This
chapter describes the stimulating and limitingdastvith implementation. It shows that there
are more limiting factors than stimulating onesafTlis why experiential learning programs

are not offered very much in the Netherlands ybatTs why this chapter provides
recommendations for organizing projects.

For this report, there is focussed only on expéaetearning hikes abroad applied in groups,
not on individual live-work experience programseThrget group for this report is troubled
youth. These youngsters suffer most often withgdlproblems. There are three main factors
which will most often lead to troubled behaviouheEe are; the self image of a youngster, the



level of self-determination, in what way a youngssen control of oneself (coping) and
consciousness disorder which is more linked to Ipsipgical problems. Participants of
experiential learning programs suffer generallyhvgtoblems on all four factors.

In principle, the participants of programs are maitgn boys in the age above 13 years.
Youngsters, who suffer with physical or mental haags, can most often not take part in
experiential learning programs. But also youngstérs have a lot of fear, who are uncertain
or are very neurotic do often not join these progra

CHAPTER 4
Nemoland
For whoever loveswalking or nature

4.1 Introduction

Nemo started in 1988 as a lobby association witimgral approach for the protection of
the landscape for walkers. In the early period afit@eir activities was the organisation of
walking holidays in the Netherlands and other Eaeopcountries. In 1990 Nemo travelled to
Poland and in 1998 Nemo opened an information-végitbrs' centre in Miedzylesie, Stara
Kamienica, Poland, for its members, called Nemol@wek: appendix 8 Map Nemoland, page
90, for location of Nemoland). As a foreign assticialegally cannot buy land in Poland,
some Polish people also have shares in the prdjeetcentre should be a part of a broader
project for rural development in the district ot Kamienica. For the administration of the
centre Nemo has founded a separate organizatiomta€ja Nemo. This Polish legal body
owns and manages the centre and the executioe girtiects.

The final idea is to create a Polish structure whwdl own the farm. This year the project has
been turned into an official Polish foundation.

Ever since the farm has been bought, the Nemo-mesnhiaee been working on the farm to
improve the facilities there (building group accootation, camping site, restore former
walking paths, doing research on local naturalesju

The Nemo foundation offers a kind of holiday wh#re living-conditions are simple and the
visitors are encouraged to take part in all kindaativities. A holiday at the Nemo-project
means experiencing local nature and culture. THraugommunity-based approach all kinds
of activities are offered like having diner at adbfarm and educational programs with local
schools. The project attracts more and more pesgith year.

Nemoland is an international meeting point for #édéars and visitors who want to experience
the unspoiled nature, historical landscapes amtlHidden treasures. Nemoland presents its
region as a treasury of local legends and roadforajamblers and explorers. Lying in the
borderland of central Europe, Nemoland is a crgspoint for exchange and education
activities focused on local culture and nature ofgring this, Nemoland wants to contribute
to the appreciation and the development of theorejy means of projects for conservation,
protection and promotion of its culture and ecatagactivities. Nemoland is a non-profit
organization, managed by the Polish Fundacja Neamoand financed by volunteers and
members of the Dutch Nemo-association. From May3208 existence of Nemoland was
threatened by mining plans, which also threatehedhvironmental and natural values of the
area, and could have eventually meant the bankrgftlemo in Poland, if the Polish
authorities would have approved the mining plare project plan of Fundacja Nemo aimed



to be an alternative for the mining plans and hasaeded in this. On March 24th of 2004 the
province administration has announced not to garenssion for the mining plans in Stara
Kamienica.

Chapter four Nemoland starts with the objectiv&lemoland, what it offers in Poland, the
characteristics of its members, followed by theallewpments and plan for the future which
includes the plans for 2004 concerning experietemining and troubled youth. This chapter
continues with Nemoland and experiential learnmgvhich is illustrated what Nemoland
offers for the experiential learning market anéinghed with a conclusion.

4.2  Objectives

By creating Nemoland, Nemo started a project fetanable development for rural tourism
in Poland, Stara Kamienica. This project is abostanable recreation and tourism and
regional development. By promoting sustainablelaarism Nemo wants to get attention

for the conservation of nature, landscape scewetiyre and the local economy. Together
with Polish organisations, Nemo tries to stop trecpss of neglecting of the rural area and
unemployment. Besides this Nemoland, aims to prertatrism that contribute to sustainable
development of the region, preservation and apatieai of its rich natural and cultural
landscape, its local economy and culture.

Nemo tries to stop the processes, of neglectineofural area and unemployment, by
introducing new sorts of rural industry, like maacturing of local products and the
development of eco/rural tourism. Nemo has boudiduse and a piece of land in
Miedzylesie, called it Nemoland, close to the Gianultain in South-West Poland. Together
with Polish organisations, Nemo develops opportesifior walking by restoring the rural and
cultural landscape of this region. Besides thedkimgtracks, Nemo has built a campsite,
cabins and it has its own caravans for the guesttal in summer. Nemoland is the only
project for tourism in this region since Il Worldan

The goal of Nemoland is to improve sustainableisoui(walking, agro/eco, cultural

historical and care tourism), with which tourismlwbntribute to sustainable development of
the region (preservation and appreciation of tharaacultural landscape and the economical
development of the region). Besides this, Nemokxetutes different sub-projects like
organising exchange programs (with for example sishand via concerts), supports artists,
develops walking track networks, organises walksiffarm to farm and constructs a legend-
centre, which functions as a place for collectimgal myths and legends .

Nemo expects this project in Poland to produce eapee, knowledge and possibilities that
can be applied at a later stage in other part®laind, in the Netherlands and in other
European countries.

4.3 Offer

Nemoland is open for guests in summer. Only Nemmbas can visit and stay at
Nemoland. But it is very easy to become a memlemrabise one has only to pay Euro 11, 50
extra. Guests can stay in either one’s own accomatimdon the campsite in the orchard or in
the field or one can stay in one of the differastanmodations Nemoland has to offer, like
the guesthouse (separate rooms or dormitorieg)caravan or log cabin.

There are hot showers, sinks and three dry toildts.32-hectare-property includes a kitchen
garden, orchards, fireplaces, brooks, pasturds,dnb forest. Local Polish meals are



provided in neighbouring farms or in the Nemo hoitself. There is a possibility for self-
catering, since there is a kitchen with all fa@ht and there is a shop in the village, which is
within fifteen minute walk. There is also a caf@anmeeting place with terrace and open
fireplace for the guests.

Peace and quietness are characteristics of Nemddamihg the day most guests are out
walking, and at night there is nothing but the sbahthe stars. Another important feature of
Nemoland is that the accommodations and facildressober, basic. There is nothing which
can be found in Nemoland which is luxurious.

All these qualities of Nemoland are what the guatitact. The guests are not looking for
luxurious things but are looking for rest, and bd#aunature. And for walking, this area in
Poland is most suitable. One can roam endles$#lyngan silence and nature. There is a broad
choice of walking routes. Maps, background infoioratind guides are provided by
Nemoland. Nemoland also offers dozens of day &ipslonger walks from farm to
farm/mountain cabin. But also small trips to vasaastles, historical cities, health resorts, a
monastery, natural reserves, concentration campsdRosen or the artists' colony of
Wollimierz. There are also adventures for childike searches, tracking, cabin building in
the children's forest, in search of the mountaiost/land the witch Aga on the Witch
Mountain, building dams in the brook. Sometimesdtbn may stay with volunteers of
Nemoland for a short time while their parents expline neighbourhood.

The main activity of the visitors is walking, aritetefore Nemo sets out many walks in the
area. Visitors have many options of different kaidracks and arrangements. There are
individual and group arrangements. Walking tracks go for one day or for even eight days.
The group arrangements can take longer, up todage and are in a group of seven
participants.

The tracks are around Nemoland but also go from farfarm in the region. The
arrangements can be combined, extended/shortedeatarsted to all wishes. Additional
supplies like taxies and guides are always possilevalks are tailored to suit either
beginners or experienced walkers.

Besides walking, there are also other activitiegtviare offered by Nemoland. These are:
workshops with regional artists, horse riding, skarg for crystals and language courses.

In high season there are excursions by Polish guid® know everything about the region's
history, flora, fauna and geology. Nemoland is gsvimoking for new contacts with the
Polish habitants of the village. That is why Nenmoldnas made it possible for guests to eat
real Polish with the locals. The guests apprecragevery much.

Nemoland, like Nemo, is always looking for volunte® help with cleaning and small jobs.
Small jobs are the best way to get into contadt wie Polish surroundings, nature and
landscape. Help is needed since the area is oneildigrness at the moment. The volunteers
take part in construction and maintenance. Thene isompensation but it is appreciated very
much. Most of the visitors enjoy the combinatiorhofiday and occasional work. Work can
be done in the house, in the garden and on the Frdexample mowing, pruning of trees,
path-maintenance, painting, masonry etc. Thesentedus also accompany Nemo-walks and
provide necessary transport for guests.

Nemoland also organises working holidays for eveeyaho is interested. The holiday is a
combination of working in and around the Nemo Ceiaind walking by which one gets to
know Polish nature and culture. One can work hayfsglor a couple of days in a row. The
work depends on the interests and ability of tHenteer, and of what needs to be done.



4.4 Characteristics of Members

The guest who visits Nemoland has always beenesiied in nature, rural or agro aspects.
The main purpose for the visitor to come to thesaais to walk and enjoy the beauty of the
unspoiled nature. They also want to see the wéiyiof of local inhabitants, which includes
their traditions, culture and folklore. The guesNemoland likes to be involved with the
local farming; it is a very active guest who likesvolunteer as well. This kind of visitor does
not need luxury in any kind. They sleep in theimawnt or in the lodges of Nemo. They try
to experience Poland in the most authentic ways pluneer comes either by train or car with
their small families with younger kids or with th@artner or by themselves, individually.
They stay approximately a couple of days till a kvéléhey try to see as much as possible in
their time in Stara Kamienica. This group of peapdenot have much money to spend but it
contributes to the area by helping the local comitywmith their voluntary jobs.

Other groups of guests, but a much smaller maaketthe elderly and the mentally or
psychically ill people. Also some Dutch scouts hatayed at Nemoland to build a bridge;
this was an exchange program which Nemo had org@nis

Between 1998 and 2003 Nemoland has welcomed 92shgitors. These guests can be
divided into individual guests and groups. In 1988noland has received 26 individual
guests, in 1999 and 2000 both years 93, in 2001gWBSts, in 2002 170 and in 2003 250
guests. The number of members of groups was in 2098 2000 40, in 2002 80 . The total
overnights were in 2002 1667 and in 2003 2051 sight

4.5  Developments and Plans for the Future

In five years operating in Poland, Nemoland hasevadinventory of all walking tracks, has
organised walking and farm arrangements and a Chitdbgist has made an inventory for a
nature-management plan. An exchange program betw®erich and Polish school has been
organised. Nemo has developed a computer-projechas written a conservation-plan for a
castle ruin in Stara Kamienica together with a Gerroultural organisation and there are
good contacts with the German Vertriebenen. Volerst@and guests have restored many
footpaths and Dutch scouts have made two foot badilore about the activities of
Nemoland between 1998 and 2003 can be found imalpp@ Additional Information 1998-
2003, page 91.

4.5.1 Plans 2004 of General Aspects

Nemoland ~ Nemoland aims for 2004 to restore thjdobrn and the mill house-barn, to
furnish the mill house, the tractor and the sagdreeand peace centre. But also to offer
facilities for participating guests and volunteengyanizing therapeutic programs
“experiential learning” for youth with social praphs, building sanitary fittings, restoring the
mill-stable, meant for workshops, exposition, maiiiin hall and theatre.

Research ~ Dutch students doing research as axgatefocused on: marketing plan for
health/care tourism, reintegration activities, #pautic activities and experiential learning,
marketing plan for educational tourism, volunteginaties, school exchange programs, green
schools, marketing plan for new agrarian activjt@educt development, transport and sale,
Internet outreach (web page).

Nature and landscape ~ restoring and marking atpédhs, cleaning of dense lot
overgrowth, mowing of grass land, trimming of woddeanks, getting funds and facilities for
some animals (goats, sheep, horses) and a tractor.



Exchange, support and contact ~ initiating of stleschanges between a lyceum in Cieplice
and a Dutch school, donation and transport of lofankocal artists, organizing of working
holidays for volunteers assisting in: gardeningargng footpaths, nature protection,
pruning/mowing, construction activities. Foundatitiiburg-Polen will go on with their
support for village schools and donations of goods.

Events ~ organizing of Dutch Days with participatf a Dutch choir in village churches,
organizing of a party for Polish youth.

Promotion of tourism ~ organizing one- and more kii&ing arrangements (walking from
farm to farm or to mountain huts). Organizing ofifftomeals for guests at artists’ and
farmers’ in the village, developing of program &bildren based on local legends, including
workshops, theatre and building huts. Organizingkieexcursions focused on local history,
culture, geology and biology and organizing of ardtjourneys for groups by culture
historians Vincent Rottier and Angeline Joordens.

Employment creation ~ creating of small scale pobida lines by local women and
promoting of products from Stara Kamienica in thetiérlands (for instance leaded glass
art).

PR ~ presenting slides about Stara Kamienica bypfssional photographer Hans Geerling,
promotion of Poland and Stara Kamienica in Amstertig the Poland Café, two times a
year, and production of a yearly magazine, fol@ed brochures.

Plans ~ cooperation in landscape and a space-pganation for Stara Kamienica, preparing
plans and finding funds for an Attraction Parklage museum and cultural centre for local
legends and history. Preparing plans and findimgl$ufor a Model farm with production unit
for agrarian products run by local women, offerfagilities and training, developing regional
products and practical support for new privatdaatiites.

Lobby against mining plans ~ active lobbying agemming plans, which threaten the
environmental and natural values of areas.

4.5.2 Plans 2004 for Experiential Learning and bfted Youth

Fundacja Nemo intends to offer experiential leagrprograms for troubled youth in 2004.
This is how Nemo has set her plan for experietgaining programs for 2004

“There are aspects of traditional program settthgs inhibit the emotional growth and
education of some individuals. Most change effont®lve verbal interchanges between staff
and participant. This is not an effective way @&al@ing many people, especially adolescents
who may be resistant to talking or who lack trasadult authority figures. Experiential
learning programs offer a physically active way$taff and participants to relate to one
another, so the emphasis is not solely on talk.

Experiential learning programs also place troulyledth in unique settings where they are
often quite unsure of themselves. Moving out ofuilkeal environment sometimes serves to
reduce defensiveness and change relationshipsadith leaders. Many programs incorporate
an element of perceived risk, thereby encouragartgipants to move beyond their comfort
zones and face their issues and fears. Finallyyraaperiential learning programs use a
small-group format and encourage interdependenca@mroup members. In expedition
programs, where participants and leaders venturentmnatural settings for extended periods
of time, the 24-hour-a-day group experience becoragspowerful.”

Nemo commissioned this research in order to atlest plans to the wants and needs of the
institutions for youth welfare for experiential taang programs for troubled youth. That is
why Nemo does not have a profound plan for expgaklearning programs yet; it first

would like to see the results of this report.



4.6  Nemoland and Experiential Learning

The objective of Nemoland is to give experientegrhing a new filling-out for a broad
public. That can be motivated students, but alsmger persons from a penitentiary or
psychiatric circuit. Or people who want to orienttheir possibilities again, because they got
stuck in their work or living environment. Groupsth the business world, educational
establishments, neighbour homes etc. can findlihbenge of an active and teachable
holiday in Nemoland. But also people, who wantrtheliday spend meaningfully, and want
to gain new experiences, are welcome. Targeinsagration in broad sense: the
reintegration of what is separated from each abhegin unhealthy manner: feeling and mind,
nature and culture, skills and self-image, indialdand surroundings.

So Nemoland is not only focusing itself on troubyedith but on a much broader public. This
report and research limits itself to one marketiled youth.

Except for the summer, high season for tourism, dland has a supply for different groups,
with a maximum of twenty participants. Nemolandsng to look for more space available
at local Polish inhabitants.

There is a clinic/first aid in Stara Kamienica, ainis four kilometres away. This is a doctor
who treats the visitors of Nemoland as well. Henmalty brings the foreign clients to the
closest by hospital in Jelenia Géra, only twentgrkietres away. Besides this doctor, there is
a pharmacy is also close by.

In Jelenia Goéra all other facilities like doctadgntists, specialists and other clinics. But there
is also a spa and a midwife. There are also aligemaeatments offered. And these is a fast
and good functioning ambulance-service operatiigrd is always an escape possible at
Nemoland and environment.

There is no police office in Stara Kamienica. Toeal police is situated in Jelenia Gora.
When there is a problem, they always come, buetiseno special contact with the police.
Nemoland has a god contact with the local mayorthedirst aid knows Nemoland well also.
But Nemoland does not have special contact withhtspital.

The reachableness of a mobile phone depends quidkagler one has and the telephone
contract (KPN has a perfect reach in the neighlmadh In all surrounding villages are
telephone boxes, but about every guest at Nemdlasdts own operating mobile phone.

4.6.1 Offer for Experiential Learning Programs

Nemoland has different possibilities and activite®ffer for experiential learning programs:
Bivouac ~ camping on a deserted spot, close teearstwithout any facilities. The group has
been indicated on itself entirely and sees to &@der its own facilities and dinner from what
the surrounding nature has to offer.

Nature camp site ~ make use of the group facijiaeivity rooms or theatre of Nemoland.
Primitive hikes ~ difficult, but exciting hike thugh bush, swamps, streams and steep slopes.
The hike can be half-day, one-day or a walk of sgwaays with overnights in free nature, on
a farm or in a mountain refuge.

Working in nature ~ not long after sunrise (weathreno weather) the participants will begin
cleaning neglected footpaths, reclaiming of an grawn ground, mowing and haying of
grassland, sawing trees, maintenance of the vdgegabden, recovery of elements of the
landscape, building of a footbridge or working ofaam, but first a short work discussion



with clear (security)instructions and the distribatof tools. There are short breaks regularly
and a big lunch and one works until four o’clockhe afternoon.

Working on a useful building project ~ there need¢ different facilities built on the
grounds of Nemoland, like sanitary, an activitymgavorkplace, studio, a reflection place,
and the restoration of an old water mill. Thereas® a lot of jobs which need to be done on
a regular and continuing basis like painting wadplacement of fence and building facilities
for animals. Participants will work together witbliBh workers on the Polish times (from
7.00 a.m. till 5 p.m.).

Working for the community ~ Nemo contributes tdfeliént projects for the project of
sustainable development of the municipality Staami€nica; like conservation activities
concerning the two castle ruins in the municipakischaeological research, restorations of
monuments, marking of walking tracks, restoratibnammunity spaces, and construction of
a cultural youth centre.

Workshops ~ in the villages around Nemoland livetaf Polish artists who organise
workshops for motivated beginners and advanced;dikined-glass, constructing musical
instruments, making pottery, painting glass, wood sculpture.

Educational programs ~ the region was a cultunadrean the heart of Europe for centuries. It
is on the boarder with Germany, Austria and Pol&nlkbt of traces show a rich past. Nemo
has different educational theme programs focuseethture, culture and history of the
region.

Story-program ~ Nemo has collected old storieslagends about the region which tell a lot
about the history of the landscape and people wid here in past and present. Nemo wants
to revive these legends by organising story-progrdimked with theme walks, theatre shows,
rituals and reading aloud at the campfire or inttteatre. The stories could offer a frame of
recognition for stories of the lives of the guests offer a creative form of inspiration and
experience.

Accompaniment ~ groups take there own accompaniminthem to Poland. The
administrator of Nemoland is responsible for theparation of the activities and the
provision of necessary facilities. The administrascalso responsible for the stay and
activities in means of house rules and clear ageaésnTogether with the supervisor of the
participants, the administrator coordinates thgmms. Nemoland wants in the future when
there is a request, the administrator to offer @atdinate individual programs. But at this
stage Nemoland is not able to execute this. Nendadaould train people for this and that is
only possible, according to Nemo, when they haveaghexperience in programs with
accompaniment. When the group has its own accommesmj Nemoland thinks that the
administrator of Nemoland or a farmer in the nemirhood only needs to offer the required
facilities.

Materials ~ for each group will be decided whatytteke to Poland themselves and which
materials are provided by Nemoland. Think of malsriike required materials for the
activities like tents, sleeping bag, backpackssmth. Most of them need to taken care for by
the participant themselves. There are some mkevlach can be lent from Nemoland;
every participant is personally responsible forrteerials which he or she lends.

Nemoland is willing to invest in materials so tgabups do not need to take care of all the
materials needed themselves. But before Nemolagdiig) to invest in materials it fist would
like to know for sure if these are needed. Thermipoint in buying materials when they are
not going to be used.



Transport ~ Nemoland offers transport possibilite®oland including a chauffeur. It is a
small bus, Nemobus, which can carry in total emgrsons. When a group is larger than eight,
Nemoland can hire a bus or van or can arrangedsugain tickets.

Preparation and register ~ with every individuatipgant, group or institution agreements
are made about the programs beforehand. The pregeeailored made and can be,
depends on the demands and wishes, intense tllinense. The activities are offered all
year through.

The preparation consists of:

1. Orientation, adjustment of wishes and possiésjt
2. Nemo draws up a plan and a quotation;
3. Contract about the period, facilities, priceatigipants, activities, accompany,

insurances, defining of emergency scenario, additizishes (for example diets).
Subscription does only count after payment;

4. Presentation to the participants about the daailjties, programs and activities;
5. Definitive design programs and way of accompamy practical preparation;

6. Reception in Nemoland, introduction and acqaaice;

7. A follow-up is possible when demanded with répofpersonal) evaluation and a

future course.

Like chapter three, Experiantial Learning for Trimebyouth, page 27, there are two different
forms of experiential learning; experiential leaughhikes and live-work experience programs.
Nemoland does not offer the second form of exp&aklearning yet. The first year,
Nemoland only wants to attract institutions for frowelfare which are interested in
experiential learning hikes. Nemoland has not nadengements with local families and
farms in a way that Dutch troubled youth can line avork there for a couple of months.
Before Nemoland is planning to do this, it firstni&to evaluate how the hikes go, whether
both Nemoland and institution are satisfied wighvisit and how the local community reacts
on the Dutch visitors. If everything goes fine, N#amd would like to offer live-work
experience programs in the future, but this algmedds on the interest of the local families
and farmers of course.

4.7 Conclusion

Since five years, Nemoland offers sober and basidties and workshops to travellers and
visitors who want to participate in volunteer-aittes, educational, art and health-programs in
South West Poland. Nemoland is not a commerciapaagor hotel. The facilities are

situated on an estate of 32 hectares, with gardecisard, creeks, meadows and woods, near
nature reserves. The activities offered to its tpuase walking trips, workshops, excursions,
programs for children, working holidays for voluats who help to protect the countryside, to
restore footpaths and monuments. A legal Polisly imtbunded for the administration of the
centre, Fundacja Nemao.

Nemoland’s objectives concern sustainable developwiethe local ecological, cultural and
historical heritage. It is related to conservatxdmature and culture initiatives and
agricultural activities in the area. Nemo aims ¢év@lop a practical model, in which realizing
facilities for walkers is the catalyst for an intalgdevelopment involving protection of
landscape and cultural heritage, and improvemesbcib-economic aspects. There is strong
support of the members of Nemo for this Polandquij



Plans for 2004 concern research, organising evperasjoting tourism, creating jobs and
most important promoting and taking care of sustalie natural development and promoting
of getting in contact with local inhabitants.

Definitive plans concerning experiential learnimggrams are not made yet, Nemo waits on
the results of this report. But it is clear thain#and offers a lot for these kinds of programs
and that it is really eager to attract the marketaubled youth to Poland.

Nemoland offers a natural environment which hake Igtimulants and what is suitable for
different kinds of activities. It offers sober fhies, transport, there is always an escape
possible at Nemoland, there is contact with thallpolice, and there are sufficient
communication possibilities.

Nemoland does not offer any form of accompanimesides a Polish person who welcomes
the group and shows them around. It does not oftary materials either, only small amount
of materials which the participants can lend.

Nemoland is at this point, only able to attracttierket of experiential learning hikes. It will
first evaluate how the hikes go, and will then plagsoffer in the future, live-work
experience programs at local farmers.

CHAPTER S5
Demands of Umbreélla I nstitutionsfor Youth Welfare

51 Introduction

There are eighty-four umbrella institutions for jlowelfare in the Netherlands . Of these
eighty-four institutions, sixteen apply experiehlé&arning, according to a provisional
inventory of Theo Ruikes . This group can be didid®o a group which offers experiential
learning hikes, and another group that offers Visggk experience programs. The number of
the first group, experiential learning hikes, iges®& nine institutions for youth welfare offer
the second kind of experiential learning prograldmwever, all of those seven institutions for
youth welfare offer both experiential learning pi@gs as live-work experience programs.
These figures are collected by Theo Ruikes in A004, by sending a question list (See:
appendix 10 Theme list Survey Experiential Learrbggrheo Ruikes, page 94) to all eighty-
four umbrella institutions for youth welfare in thietherlands. The aim of the research was to
find out how many institutions in the Netherlandtually apply experiential learning and
what kind of program is offered and to whom. Frdma tutcomes of this research, Theo
Ruikes will compose a manual which shows all trsaiits. This manual will come out in
August of this year and this kind of inventory Imas been completed before, and according
to Ruikes there was need for. Until this point &sanot clear which institutions for youth
welfare offer experiential learning and what kirfcemperiential learning programs, to whom,
where, how etcetera. This made the market of eapeai learning unclear.

The response rate of Theo Ruikes’ research was p8 cent. This indicates that this
research can be seen as most likely valid andseptative of the Dutch experiential learning
market of Dutch umbrella institutions for youth vesé.

On base of own research on the Internet, eightutishs for youth welfare were found
suitable for analysis for this research. They vadranterviewed.



Along the research, | came into contact with Thek&s provisional inventory. The
inventory showed that seven institutions of you#ifare in the Netherlands were working
with experiential learning hikes and were therefateresting for this research. We combined
our findings and that showed that five of thoséitusons were for this research not
interviewed yet. On the other hand, six of theaadseinterviewed institutions, recognized by
me through the Internet, were not in the inventdryheo Ruikes. The reason for this is the
40, 5 per cent non response and that it is sgibaisional inventory.

| wanted to arrange interviews with as many ingbts of the inventory as possible. Into-
depth interviews with these institutions for youtblfare were necessary for this research,
since the inventory of Theo Ruikes only gatheresidomformation about the institutions.
Four of the five institutions of the inventory whiwere not interviewed yet, were invited for
an interview. One of the five was not applicabletfos research since its experiential
learning programs are only offered on boats. Thfé¢be remaining four agreed for an
interview, but one could not proceed because éds. Colleagues assured me to send the
answers by e-mail, but they have not although npdrone calls and promises. The other one
did not respond on my invitation at all, and thewses not find any contact with him as well.

Also two experiential learning experts who arelimied to any institution are interviewed.
These two experts have worked with experientiahlieg for institutions in the past but have
started for their own. One of them has written ohthe two only Dutch books about the
methodology; the other expert was one of the fotsxdEDOEL, a very successful project for
experiential learning for troubled youth.

So for my research, there are in total ten institg for youth welfare interviewed and two
experiential learning experts. (See: appendix 1des Experiential Learning Interviewed,
page 96, for the list of the interviewees).

The outcomes of this research will probably givgoad and valid representation of the needs
and wants of the Dutch market concerning expegélgarning programs abroad, since ten
institutions and two experts are interviewed. Thevgional inventory of Theo Ruikes shows
that there are only seven institutions for youttfare in the Netherlands which offer
experiential learning hikes. But when the respaasewas 100 % instead of 59, 5 % and
assumed that the provisional inventory is repredemet, the outcomes would probably
indicate that there are twenty-seven institutimrsybuth welfare that offer experiential
learning programs (instead of the sixteen), of witaelve (instead of seven) offer
experiential learning hikes, which should be agtile for this research. This is an estimation
based on the findings of Theo Ruikes’ provisionakeintory and indicates who small the
market is.

To gain all necessary information for this resedhgre has also been consultations with the
managing director and founder of Centre Aurillaing€rance, a supplier for live-work
experience projects, which has twenty-five yearsxplerience. He, Jan Klamer, has given a
lecture on the University of Nijmegen, about exeetial learning, which is attended for this
research as well.

The institutions interviewed were carefully selelcte whether it offered experiential
learning hikes or live-work experience programse figjority of the institutions for youth
welfare interviewed offer experiential learning éék since Nemoland primarily wants to



attract institutions for youth welfare that offeqperiential learning hikes to troubled youth.
Eight out of the ten institutions interviewed haxperience with experiential learning hikes
and are still undertaking them on a regular b&esen of them offer both experiential
learning hikes and live-work experience programisstalients, only one offers solely
experiential learning hikes. The reason for thith& most of the interviewed institution are

in the believe and have learned from experiendettbabled youth are most of the time not
helped with only a hike or experiential learninggmam abroad; they need this special kind of
treatment for a longer period.

Two of the interviewed institutions for youth weléaonly offer live-work experience

programs. These institutions were still very ingéireg for this research since the persons, who
are responsible for the experiential learning dipant of the institutions for youth welfare,

are very knowledgeable in experiential learningl had interesting ideas and opinions which
could not be left out of the research.

Appendix 12: Reflection of Research, page 102 ceughis the positive and negative aspects of
the research.

This chapter presents the results of the researalmich different aspects of an experiential
learning program are analysed. Chapter five coanith the needs and wants of institutions
for youth welfare concerning again different aspadftthese programs. This is followed and
concluded by an analysis of the positive and negatspects of both Poland and Nemoland.

5.2  Characteristics Experiential Learning Hikesnstitutions for Youth Welfare

5.2.1 Small History of Experience

Institutions for youth welfare started to offer exigntial learning programs about fifteen
years ago. One of the interviewed institutionsteththirty years ago, but another one ‘only’
Six years ago.

The majority of the interviewed institutions forytb welfare started with very primitive
hikes to Santiago de Compestello or in France. & hdses were long, about five weeks, and
were tough for the participants. It was only abwmatking and reaching the set finish point.

This has changed trough out the years, since #tigutions for youth welfare realized and
found out from experience, that troubled youth,fhgicipants, were not helped with only a
tough hike. The participants did not learn muchcolthey could use in their situation at
home, in the Netherlands because the hike wasntplifie it so they could not reflect
anything at their home situation. That is why nafshe hikes became less harsh and there
was more accompaniment that arranged regular ceatv@ns and discussions during the
hikes.

But also the opinion that experiential learningdegkto be far away, abroad, to be successful,
changed. Some of the institutions for youth weltaage the opinion that experiential learning
hikes could be held in the Netherlands as well evetryone shares one same opinion: the
environment should be different than it is in pap@nts’ normal live and should have as less
stimulants as possible, like cafés, supermarketaffee shops.

5.2.2 Destination

Eight of the interviewed institutions for youth vigke offer experiential learning programs
evenly in the Netherlands as abroad. Half of theriewed institutions for youth welfare
because of a limited budget, limited time and digalipersonnel, but most of them because



they have the opinion that experiential learningsinot always have to take place abroad.
And not every participant of experiential learngr@grams is able to go abroad.
Experiential learning programs in the Netherlan@san deserted spots, in nature; spots
which are not crowded with people or stimulantan8dhink there are still spots like this to
be found in the Netherlands, others disagree; gloegxclusively abroad for experiential
learning programs. The most popular destinationgxXperiential learning programs abroad
are Germany, Czech, Belgium and Luxembourg, buirtbst popular one is France, like it is
for the Dutch tourist as well.

The main reasons for France are that it is easgach, and that it used to be cheap, and it is
rather close. All of the institutions for youth viggke that also offer live-work experience
programs offer this in France. Most of the familiegarms where their clients go to are
Dutch, this is another reason to chose for Fraadet of Dutch people are settled in France
and willing to give troubled youth an opportunitywork for them.

The majority of the institutions for youth welfarealways enthusiastic about new locations,
although the lack of budget, time and qualifiedspenel. It is important that the
accompaniments stay motivated, enthusiastic anidealgad, but after been to a location
more than a couple of times, the motivation wikidase, there is not enough challenge for
the personnel anymore. But on the other hand, tre mgreements an institution has made
with different organisers or locations, the morégaiion an institution has towards these
different organisers and location; you cannot \asiocation or work with an organiser only
once in four years since it is in fact importanh&tve good contacts with an organiser or
location. However most of the institutions for ylowtelfare do not want to be obliged to do
So.

5.2.3 When and duration

In most cases, the limited budget of institutiomsyfouth welfare does not have any influence
on the duration of an experiential learning prograepecially not on live-work experience
programs. It does in most cases on how many tiraeggar it is offered to its clients. Some
institutions for youth welfare go several times pear, other just once or twice. In average
the institutions for youth welfare offer experiettiearning programs 5, 5 times a year. But of
these 5, 5 times, in average one program appliesderiential learning hikes. Thus again, the
number of experiential learning hikes offered bstituitions is very limited.

The duration of a living/work program is set betwdige and six months. Experiential

learning hikes differ a lot in duration; it diffebetween five days (set often as a minimum) up
to six weeks. But some of the institutions for youtelfare have set their maximum on ten
days since their clients are still in their schagk or have important meetings and agreements
with justice. The average is one to two weeks.

Because of the school-age and agreements witlegustiost of the experiential learning hikes
are in holidays, while the live-work experiencegnams are the whole year through. This is
possible since the institution will make specialemgnents with schools and justice. Holidays
are inactive periods, which can be perfectly useegkperiential learning programs.

But because of the weather, most of the hikesrahelidays which are in spring and autumn.
Some institutions for youth welfare think the winietoo harsh to go on a hike and sleep in
tents for youngsters, but others are just lookorgtiese harsh circumstances. On the other
hand, summer can be too hot and too crowded wiihsts.



5.2.4 Participants

All experiential learning hikes, when they are adéad up for the live-work experience
programs, are organised for groups. Groups cookist general, between five and ten
participants with two to three supervisors. Thdipgrants are between thirteen which is
rather young. It are only the children of thirteeimo are tough and intelligent enough to
participate and for the reason 3.6.1 Other Chaniatitss of Target Group of chapter three,
page 39, indicates about the maturing processilofreh. The eldest participant is twenty
three years old. But in most cases, the maximumsagighteen, since people above this age
are adults and Bureau Jeugdzorg does not treasahymore.

More boys than girls participate in experientia@rl@ng programs. This is because hikes are
mostly rather tough, and girls do in general na&dthis kind of treatment. They are often
helped by the more ‘general’ treatments of youttfave since females are stronger and can
bear more; males use their fists quicker and meace internally while females are more
creative in solving their problems by themselves.

The youngsters who participate in experientialrie®y programs are described in chapter
three, 3.6 Target Group Troubled Youth as page“3bungsters who cannot be helped by
traditional social care anymore; the most diffiezdtegory; youngsters who have failed more
than once in families, at school, at work and mdbcial care’...... So the main target group
for experiential learning is youngsters who ar&@guent and lengthy problems, for which
there are no solutions in the existing assistangenare”.

The interviewees agree on this and indicate thaicgaants of experiential learning programs
are mostly in the last phase of youth welfare efgtting into contact with justice, children
who have plural problems. Social workers do oftenkmow what to do with these
youngsters anymore and how to help them; they ttiiakexperiential learning is the last
kind of treatment for them which could help. Thgeengsters are in welfare for a long time
already and in most cases everything has beendn¢kdem already, youngsters who have
already faced many failures in live and see expgaklearning as a last option to learn and
apply how to function normal in society.

It is important to put clients in a group who caorkvin a group and do not search for a
particular role in the group, most of the timesl&adership. Otherwise, these participants are
only focussing on getting the best place in a grduipng the program and this distracts them
from their set goals.

A suitable participant should not be scared tolgoad for a longer period. For the reason
that when someone is scared, he or she will nat l@aything and it will be a very negative
experience. He or she needs to be able to be pfoutk self by going abroad and should see
it as an informative experience. These are impbeapects for putting a successful group
together.

5.2.5 Subsidies

Departments of institutions for youth welfare whante responsible for experiential learning
programs get its subsidy from the province. Thewamof money is in most cases just
enough and it determines how many clients can kejpating in one of the projects. Most
of the institutions for youth welfare intervieweere eager to help more clients but do not
have the money, time and qualified personnel teajdut most of all: they do not have the
permission. If there was more money available, nobests could be helped with experiential
learning. But about none of the institutions fougflowelfare knew anything about subsidies
and foundations or did not have the time to puteififiyrt in it, since it is a lot of bureaucracy.



Appendix 12 Foundations, page 101, provides afisil the foundations for experiential
learning programs that came up during the rese&isb.more and more companies are
interested in sponsoring experiential learningesimindertaking socially’ (social
ondernemen??) is a nice and appealing code wordangdanies are willing to invest in it.

53 Needs and Wants of Institutions for Youth Walfa

5.3.1 Location

Deserted ~ the activities, and therefore the locatghould be on a deserted spot, with as few
stimulants as possible. The location should batedlfrom cities and other stimulants so the
participants have to make use of other skills teesproblems, skills from which they did not
know they possessed them because the particip@ameihave to use those skills in the
Netherlands. Interviewees agree with what parag8®l2 Environment of chapter three,
page 31, points out “by choosing a specific envitent, it is important to create a situation in
which new experiences can be faced”.

Safe ~ the location should be easy accessibleglgdlamities; close to doctors or hospitals,
communication by mobile phones should be possWigen not, there should be sufficient
telephone boxes in the areas where the groupshdertaking their activities or hikes.
Stimulants ~ a location should have as little stants as possible; no shops nearby which sell
cigarettes, no big city, no cafés, no supermarketseighbours. Preferably the countryside,
since most of the participants has a city-mentalitgl has never seen a farmer in their live
before. This means that, when they come in comtdhta farmer, it would be a learning
moment, given that farmers live totally differen&h people from the city.

Contradictorily ~ the location and its environmehould not look like the one the participant
comes from and is used to according to all inteveies and to paragraph 3.3.1 Environment
chapter three, page 31. This will ensure that #régpants have to use new behaviour and
skills which they did not use in the Netherlandobe like asking permission politely for
sleeping in the backyard of a farmer.

Challenging ~ the environment should challengeptiméicipants, so they stay motivated along
the program. Motivation is the critical succesddador an experiential learning program.
The location and environment should be as litttéi@al; it should force the participants to
make particular ‘steps’. A location which is barfeas a stimulating effect on participants.
Country ~ like stated before, seven of the ninerinewed institutions for youth welfare go
abroad for their experiential learning but alseofirograms in the Netherlands. Not
everyone shares the opinion that experiential legrprograms should be abroad, but they
agree that walking hundred meters in a flat couistfar less exiting as climbing hundred
meters on a mountain. A foreign country offers gimaedimension to activities.

About none of the institutions for youth welfarestapreference for a country either, but it
should look different than at home and it shoulddyeenough to stop participants running
away. All of them agree that a country for expeii@rearning programs should not be too
far away, which Poland is not in many eyes.

5.3.2 Accompanying

Since accompaniment is “an essential aspect faceessful experiential learning project.
Accompanying is as important during the projechfisr’(paragraph 3.3.1 Accompanying,
chapter three, page 30), everyone, except for oyeneation, arranges its own
accompaniment from the lead up to the follow-uphef program via its own institution. More
than the half the interviewees has followed a ingimbout experiential learning (ELAN
Training, Duindam, Ruikes or via courses). The odshem have learned through experience.



The supervisors need to be able to take experidraras and apply this in further treatment
with the participants, the accompaniment will al§tness how the youngster reacts and
responds in different and strange situations; thidyobserve other behaviour. In addition, it
is important the participant knows his or hers suigers and the other way around, this
enables a trusted feeling for the participants. inegtutions for youth welfare are looking for
accompaniment concerning knowledge of the enviraripi@enguage and contacts with locals
and assisting with particular activities like outed activities.

5.3.3 Transport

Half of the interviewees do need organised trarispothe cheapest way as possible, which is
most often a van. It is important for the supersgo be present with the participants while
driving to the destination, for the reason thatmyithe period from home to the destination, a
lot of things already happen with the participaiitsey start to change and react already and it
is really interesting to see this and importanguale some participants in this. The other half
of the institutions for youth welfare organise thaivn transport.

5.3.4 Facilities

Facilities should be basic, sober and primitivethis way youngsters will learn to appreciate
what they normally take for granted. Most of thstitutions for youth welfare want to sleep
in tents or self-made huts and prepare their owd fo either an available kitchen or with a
gas burner. Secondly, primitive facilities increétse challenge. The third important reason
for basic facilities is again, the limited budgénwost of the institutions for youth welfare.

5.3.5 Activities

Activities like useful jobs resembling cleaning andintaining footpaths and nature, building
footbridges (because otherwise you cannot crosswleand because of your job, others can
make use of this bridge as well), huts for theipigdnts themselves to sleep in. The activities
should produce something and should be usefuhfemselves but also for all the other
visitors who make use of these facilities. Othgouar activities for experiential learning
programs are canoeing, walking, hiking, cyclingjmiy and climbing.

An activity is a very important tool in order to bble to have a good and instructive
conservation with youngsters. Most of the partinigalo not want to talk very much about
themselves, but when they are busy and distragtédebactivities, their mask will disappear
and it is much easier to communicate with them. 8¢tevities should be hard and difficult
but not over the top in a way that the participaygsfrustrated, they should be proud of
themselves when they have completed an activitgessfully by working hard. The most
popular activity is hiking with a group from huthait altered with light physical jobs in
nature.

5.3.6 Materials

There should be enough materials for the instingtimr youth welfare to offer the
participants diverse activities and to facilitdtern to answer the different individual needs of
the participants. Most of the institutions for yiowtelfare do not have its own materials and
demand from the location to provide materials tiets, sleeping bags, backpacks and gas
burners but also bikes, canoes and climbing méderia

5.3.7 Tasks of organizer

The organizer should know everything about theremvnent, language and should have
contacts with the local community. The organiserusth also be able to show the group
around by describing the surrounding environmedtvahat to expect, this would otherwise
take a lot of the time of the supervisors, whiakytbften do not have. The organizer should



also ensure 100 per cent safety. The group shauéible to be at the doctor or hospital within
half an hour; there should always be an escapee®mmwuld always be someone for contact
24 hours a day, seven days a week, for emergentjoageneral questions.

The organizer should furthermore have contacts @daittors, hospitals, police and the mayors
of the villages they are passing by during hikesanse a group of ten youngsters could give
problems when a village is not prepared and doekmaw why they are in their village.

Some institutions for youth welfare ask for out-degperts for assisting activities and for
people who speak Dutch and the native languageeoéduntry. It does not really matter
whether this person is Dutch or Polish. It showddehsy to communicate with and this person
should fully understand who these children arewandt they are here for and what they are
capable of.

All of the institutions for youth welfare want te@ linvolved in the organisation of the
experiential learning program. The program shoe@@tganised form A to Z before the
groups arrives so that the institution should reotehto sort things out themselves.

Nine of the interviewed institutions for youth waalé organise the trips themselves. This
means that an institution takes care of the letiisiainsurance and valid identification
(passport) aspects by itself.

5.4  Opinions of Poland and Nemoland

It is important for Nemo to know what the positaed negative aspects of Poland and
Nemoland are, according to the interviewed insthg for youth welfare. In this way Nemo
knows what important aspects are of both countdylacation and what aspects should or
should not be dealt with.

5.4.1 Positive of Poland

The difference between the way Polish people aadithtch live is large ~ most of the
troubled youth have the idea that wherever youratiee world, there are shops to buy food
and drinks, or there is someone else who will bdgrithem. Poland will probably shock
them because their idea is not right; people ddivethe way they do. It is very useful,
according to Warner Rikse from Cardea, to showelyesingsters that the world is totally
different only a couple of hundred kilometres awagcording to one of the interviewees and
his experience, a complete different way of livoannot be found in Germany (where they
used to go to for experiential learning progranmg)naore.

Inexpensive ~ institutions for youth welfare anmast always limited in their budget and
favour low-budget activities and countries. Becdaskand is inexpensive in comparison to
the Netherlands, but also to France and Germaisy¢tluntry is in a favourable position, like
all other East European countries. It is not onppaitive aspect for the financial part but also
for the participants to see that money does nonrtisasame to everyone, and that you can
get as much by asking politely instead of payimgl #hat one survives with few and simple
things.

Limited rules ~ in Poland is more possible thathiem Netherlands, this country does not have
as many rules as the Netherlands applies. Thersilngossibilities to camp in the wild,
which cannot in the Netherlands, but also to wthost wherever you want to. People are
free to hunt and butcher wild animals, which cdwudda good and challenging activity for the
participants.

Distance ~ because of the great distance, thecipamits will think twice before running
away. In the Netherlands everyone can find anysprart to come home with, but in Poland
this is much more difficult since the participadtsnot speak the language and do not know
the country at all, and this is a positive facePofand.



Unknown country ~ Poland is an unknown country tstrof the participants and this
increases the challenges but also the motivatios réally something to tell your friends at
home that you ‘survived’ one week or a couple oékgin Poland. About nobody speaks
Polish, which makes it a greater challenge thamfample France. Moreover Poland is not a
well known and busy visited country, yet it is @stbusy as the Belgium Ardennes and
France, in annoyance to some of the intervieweesashsider the Belgium Ardennes as
overcrowded and spoiled.

5.4.2 Negative of Poland

Distance ~ Poland has the image of a far-awayrtgin, but most of the institutions for
youth welfare did not realise that the south of€eais a longer drive. It is this image which
caused some negative ideas with the interviewbey;did not want to drive longer than ten
hours. Nemoland is about twelve hours driving fitbkm Randstad; this is too far for some of
them. But not everyone shared this idea, espedltadiypeople who have been there before,
knew that Poland is not much further than any ofiveaition in France and did not mind the
distance. It is the image which should change.

For some of the institutions for youth welfare owid be a surplus value when Nemoland
would be in France instead of in Poland. The laecaéind environment with its many jobs and
desertion is almost perfect. But since they haxesadly locations in France where clients go to
it would be more attractive to have a location iarfee. France would have a surplus value to
their existing offer.

Image of Poland ~ the image of Poland is not g8edides the image of a far-away
destination, a lot of institutions for youth wekathought that the infrastructure is old
fashioned and limited (for example hospitals)sihot as bad as the outcomes of opinion poll
of the Interview/NSS assigned by NOS . This opirpoti shows for that 97 per cent of the
Dutch think that Poland is a poor country, 82 matchinks it is unsafe along with 91 per
cent has an image of Poland as a little moderntcpun

5.4.3 Positive of Nemoland

In order to get the results below, Nemoland isdbghly described to the interviewees and is
presented a brochure.

Location ~ everyone is pleased that Nemoland igtextquite deserted and that it is only near
to a small village, which is not very provoking thie youngsters to go to. Two of the
interviewed institutions for youth welfare will aclly look for some contact with locals since
it is interesting to meet other cultures and walsvmg, but the rest of the interviewed
institutions for youth welfare will not. Also thegsibility to meet other people during a hike
or activities is very small.

Environment ~ the natural and overgrown woodlanghismportant positive aspect of
Nemoland. It is a good environment for hikes, atéig and small jobs like cleaning footpaths
or rebuilding footbridges. This is an environmemiiet is hard to find in the Netherlands and
a contrary environment like the participants aredus.

Different facilities ~ according to one of the itstions for youth welfare (Cardea, who has
been to Nemoland before for holidays) are the diffefacilities good to use for the
participants like the silence room and group rodBug.all the other institutions for youth
welfare will probably not use these facilities atdy in their own tents or huts and want to do
activities outside.

5.4.4 Negative of Nemoland



No surplus value ~ Nemoland does not offer anylaanpalue according to the opinions of all
institutions for youth welfare except for one. Néamal should offer more besides a deserted
location and small jobs in nature. At this poinembland has to compete with hundreds of
other of these kind of locations throughout Eurael with locations that are closer and
therefore more interesting for the institutions youth welfare. The interviewees miss the
surplus value, which some locations do offer; likeich accompaniment from the lead up of
the program, the program itself at location uité follow-up and out-door experts. But not
everyone wants these accompaniments in the samegnaniost of the institutions for youth
welfare are looking for a person to show them adotell the supervisors from the

institutions for youth welfare where good spotsfareactivities and who has contacts with
local farmers. Only one institution for youth webHas really looking for accompaniment

from the start of the program until the end, sbath in the Netherlands as on location of the
program.

Surplus value would be when the program is orgahizam A to Z; when the group arrives
there is a Dutch or Polish person who shows thegesound and knows which tracks to take
and what jobs to do. A person who knows what expéal learning is all about and who
could accompany some activities. That all the neglmaterials and equipment for the
activities and jobs are present, and that theaepisrson who could help the group within ten
minutes when the group is lost of when there ialaroity. This person should speak Dutch
preferable.

Tourists ~ in summer it would not be possible ti@ioéxperiential learning programs because
this is the season Nemoland receives touristsputivget to crowded and two different target
groups would have to make use of the same locatidrfacilities. This is a shame, since most
of the institutions for youth welfare offer programm summer as well.

55 Conclusion

According to the research by Ruikes Consultancyh(@iresponse rate of 59, 5 per cent),
there are sixteen institutions for youth welfareha Netherlands who practise experiential
learning. Seven of these institutions for youthfarel perform experiential learning hikes.
The provisional inventory of Theo Ruikes shows thatexperiential learning market is very
small. When the response rate would have been 180dassuming the inventory is
representative, there would be about twelve irtstitg for youth welfare that offer
experiential learning hikes. In general, these wevé@hstitutions offer experiential learning
programs 5, 5 times a year. But of these 5, 5 tilmely one time concerns experiential
learning hikes. So besides a small market of ungdims offering experiential learning, the
number of experiential learning hikes is quite draalwell.

Since in total ten institutions for youth welfame anterviewed, this research can be seen as
most probable valid. But this is hard to state heeat is not known which institutions are
missing, which are not interviewed and it is impblesto find out whether important ideas,
needs or wants are missing.

The institutions are randomly chosen through oeitNletherlands. There are furthermore two
experiential learning experts interviewed.

The outcomes of this research show that the latao@s not necessary need to be outside the
Netherlands. It does need to be deserted and hiiteaas stimulants surrounding it as
possible. The facilities and activities should bienftive. The organizer should know



everything about the environment of the locatidrgudd have contacts with locals, should
provide basic accompany and speak the language.

Positive aspects of Poland are that this counffgrdiin many aspects from the Netherlands;
Poland has limited rules in comparison to the Neddinels, is inexpensive, is at a distance
which ensures that participants will not run awagily, and Poland is quite unknown to
tourists. Negative aspects of Poland in the eyd¢seinterviewed institutions for youth
welfare are the great distance, and the image lahEas not very positive.

After describing Nemoland thoroughly to the intewees, they came up with the following
positive aspects of Nemoland: desertion, naturarenment, different facilities. On the other
hand, the negative facets of Nemoland are thasso surplus value, the limited knowledge
and experience of experiential learning by the wiggrs and the tourism in summer.

CHAPTER 6
Conclusions and Recommendations

No Trouble at All!?

6.1 Introduction

Experiential learning programs are offered by sjigbtur umbrella institutions for youth
welfare in the Netherlands. Those programs forltlead youth, in the age between thirteen
and twenty-three, are offered nationally as weihéarnationally. There are two different
forms of programs; experiential learning hikes bwetwork experience programs. The first
form of program is analysed for this research,esithe commissioner has only supply for this
form until this point.

This chapter describes first the conclusions ofr#isearch which will logically lead to the
recommendations.

6.2 Conclusions

Nemoland is situated in a location which is deskaied does not have any stimulants in its
environment. Deserted and little stimulants are itwportant demands of institutions for a
suitable location. Nemoland is also a location Wwhgccontradictorily to the home situation of
the participants, which is another demand. Sineddbation and environment are so
contradictorily, Nemoland is a challenging locatfontroubled youth. It has a different
climate, culture, way of living, an unknown langeagther food and so on. All these aspects
are so different, which cannot even be found inn@zery anymore.

Nemoland is situated in a beautiful natural envinent in which many activities can be
performed. Besides useful jobs in nature, Nemolasmmlaronment is also inviting for hiking,
walks, cycling, canoeing, climbing and horse ridiigese are examples of the main activities
institutions apply during experiential learning grams. A location should offer possibilities
for these activities, which Nemoland does.



The facilities required are sober, primitive andibaaccording to the interviewees. This is
precisely the way Nemoland wants to characterssdfjtits facilities are not luxurious at all,
but are primitive, sober and basic.

There are some luxurious facilities like privatsiobaooms in Nemoland’s house. But
probably none of the groups will make use of tbrdy when the weather is too bad to sleep
out side.

Institutions demand a safe environment for its eigpdial learning programs. An

environment that always offers an escape; it shimakl deserted but there should always be
an escape to a hospital within a couple of mindteStara Kamienica there is a doctor for
first aid and a pharmacy. On twenty kilometresatise there is a larger village, Jelenia Gora,
which offers a hospital, clinics, dentists, speastal spa’s and midwives. There are also
alternative methods of treatment available. Andehg a fast and good working ambulances-
service; there is always an escape possible at MechoThere is also good communication
possible. Besides that almost everyone has itsveslinoperating mobile phone, there are also
telephone boxes in all surrounding villages.

The institutions for youth welfare are looking Bmcompaniment concerning knowledge of
the environment, language and contacts with lcmatsassisting with particular activities like
out-door activities. Nemoland offers all these saftaccompaniment via a Polish employee,
except from knowledge of and accompaniment fordmdr activities. The institutions do not
have a preference whether this person is Polighuteh, but it should be someone to
communicate with easily. The employee of Nemolavith organises the accompaniment,
speaks German fluently, but since not every supernwf the institution speaks German this
could give communication problems.

Some institutions ask for a guide who knows thgdagroup, troubled youth. The employee
of Nemoland has not been explained what experideianing is, what activities it involves
and also nothing about the target group.

The Polish employee has knowledge about the enwvieo, language and has contacts with
the locals, which are all tasks of the organizesfter. But this person cannot assist in out-
door activities; he is not trained in this yet.

Nemoland, as the organizer, should furthermore bamgacts with doctors, hospitals, police
and the mayors of the villages, according to therulewees. Nemoland has already made
contact with the local doctor from the times wheurists had injuries. This doctor sends
foreign patients to the hospital in Jelenia Goral Bemoland has therefore also contact with
this hospital. In addition, Nemoland is in good tamt with the major. Nemoland has no
special contact with the local police.

What Nemoland does not offer yet is materials, whbe majority of the institutions ask for.
Materials like bikes, climbing material, backpacklgeping bags and tents. Nemoland is
willing to buy these materials when it is sure thesterials will be used, this research shows
there will. But there are also institutions whodakere own materials with them, because the
hikes only require a backpack, sleeping bag and Eemd and beverage will be either taken
from home or will be bought in local shops by thstitutions itself.

The institutions for youth welfare offer the majgrof their programs in spring and autumn.
There are no tourists in Nemoland during thesedioféhe year and is therefore available for
experiential learning groups.



When there is a need for transport, Nemo is abtéfey this and will otherwise arrange the
train and bus tickets. There is also a chauffeus whrks for Nemoland who can drive with
the group to Poland.

All of the institutions for youth welfare want te linvolved in the organisation of the
experiential learning program. Nemoland works desraniented, and the institutions are
therefore completely involved in the organisatiémhe programs. Nemoland makes sure that
the program is organised form A to Z before theugrarrives so that the institutions do not
have to sort things out themselves, and this isnportant demand from the interviewees.

It is good for Nemoland that Poland has many pasiispects for experiential learning
programs according to the interviewed institutidtspositive aspects are the difference
between the way Polish people and the Dutch livarge, inexpensive, limited rules, distance
and an unknown country.

But on the other hand, there are two negative $aghich are the distance and the image of
Poland. The distance is a very important negathpeet of Nemoland, according to the
interviewees. It is an image which is not easilghi@nge, but even when this is changed, it is
also the financial part which plays a role withtdiece. Transport is an aspect on which many
institutions do not want to spend too much moneyford the image of Poland is hard to
change for Nemoland as well and it is not its tas#to so.

The deserted position of Nemoland, its natural remvhent suitable for all sorts of activities
and the different facilities offered, are positagpects of Nemoland according to the
interviewees. For these reasons, institutionsraegasted in visiting Nemoland for
experiential learning programs. But on the otherdhahe interviewees indicate serious
negative aspects of Nemoland. These aspects drirstig, Nemoland does not offer any
surplus value in comparison to just a regular iocatvith a beautiful natural environment,
secondly the tourists in summer.

In most opinions, Nemoland is just one of the tlamallocations in Europe that wants to
attract the experiential learning market, withoffieiong any surplus value. Locations like
Nemoland are found closer to home, which are becatithe distance, more attractive to the
institutions. This is because Nemoland does netr @y kind of accompaniment. There is
also no Dutch accompaniment at Nemoland, which @vbela surplus value. At this point,
Nemoland is a location with the same positive aspide thousands of other locations in
Europe.

The second negative aspect, the tourists in sumsnefess importance, since Nemoland
does not want to attract institutions in summer ewiery institution offers its programs in
spring and autumn as well.

These two negative facets exceed the positive &ssmoce the positive aspects are not
unique and can be found in locations closer td\tbnerlands.

At this point, none of the interviewed institutiowant or can visit Nemoland in the future.
Mostly because of the missing surplus value, ad Because of the lack of money, time and
gualified personnel which are great problems feritistitutions for youth welfare.

On top of this, all interviewed institutions indieghat the more agreements they have with
different organisers or locations, the more oblaya one has. But on the other hand, the
majority of the institutions for youth welfare isvays keen on locations, although the lack of
budget, time and qualified personnel. It is importhat the accompaniments stay motivated,
enthusiastic and challenged. But once more, thiel@mowith money, time and qualified
personnel plays a big role.



When Nemoland would have a very strong and uniggass value, it would become much
more interesting for institutions for youth welfageput money, time and effort in.
(Suggestions for surplus value are presented iR6c®mmendation for Nemoland.)

But given that Nemoland is only in the very begngnof planning and organising things for
this uniqgue market, Nemoland is very mouldablerghg nothing organised yet which cannot
be adapted anymore, there is money to spend whicbtispend yet. Since it is too late in the
season for Nemoland to develop programs and taapprinstitutions, this year is planned
for try-outs, networking, developing programs, &rgroup analysis and studies. At this point
there are different students who do their placeroegraduation research for Nemo, which
join up this research. Results of these diversearetes can be integrated in the next project
plan. After summer this year, Nemo will compileragram for experiential learning
programs for troubled youth, and before winter, Memill offer it to institutions for youth
welfare.

6.3 Recommendations for Nemoland

Currently, Nemoland has no competitive advantagesmparison to all other deserted
locations in Europe that want to attract the madtetxperiential learning. However, it has its
disadvantages because it is far away and no surplus is offered.

Nemoland is willing to take several actions anstik very flexibel. Nemoland could be a
very attractive location for institutions for youtrelfare. When Nemoland has the
possibilities to execute and implement the follogiecommendations, the institutions will
most likely spend their little money, time and qiiedl employees on it; but only when
Nemoland offers them a surplus value. Those recardatens are:

Offer, preferably Dutch, qualified accompanimeritiemoland will only be competitive when
it offers a surplus value. When it offers someghivhich the institutions cannot offer by
themselves, which is a supplement to their presiéet of treatment. The main one will be by
offering qualified, preferable Dutch speaking, anpaniment. These persons should be
qualified in out-door activities and should knove tlnethodology and understand the target
group, troubled youth. Out-door experts who havevedge about this target group, social
welfare and out-door are rare, and therefore Nemdolall have a favourable competitive
advantage. All guides must have their first-aidifieate. At the utmost cases, institutions for
youth welfare are only interested when an orgardesigns the whole program, including the
treatment. This would be too much for Nemolandewise in this first stage of try outs. But it
Is a good idea for the future, in order to be yetercompetitive.

Provide all demanded materials ~ for all the ingins that do not have their own materials,
Nemoland should offer all necessary materialslikes, climbing material, backpacks,
sleeping bags and tents. For offering surplus valieenoland could think of offering
exceptional materials like tandems, walking bootsnpasses, walking sticks and so on.

Get close contact with actors ~ in order to gua@mven more safety to the participants,
Nemoland should have very close contact with tieallpolice and must be known and trusted
in the environment. The police ought to know yod anght to know when there is a new
group arriving, how many participants it has, whigsey are staying, for how long and what
their activities are. Nemoland should also get oltser contact with mayors of surrounding
villages for getting permission to cross theiragiés during the hikes. The local community
should also be informed about the group particgasu that problems can be avoided.



Furthermore, Nemoland ought to get into contadhwihabitants in surrounding villages so
that participant could maybe sleep in their bac#tyardo small jobs for them.

Organize a combination in live-work experience pamgs and experiential learning programs
~ the outcomes of Ruikes Consultancy inventory stimithere are more institutions that
offer live-work experiential programs than expetiginearning hikes. Nemoland could do a
research about the wants and needs of the live-expkriential programs, in order to offer a
location for both experiential learning programs éimwe-work programs, by which Nemoland
will attract a greater experiential learning marKeétis will be Nemolands’ second way of
providing a surplus value. So besides getting catatact with local inhabitants for the
experiential learning hikes, Nemoland should g&t gontact with local farmers as well, for
these live-work programs thus that trouble youth loze and work for them for four to six
months.

Work on improving ideas about distance ~ Nemoldrmalikl point out how long it is driving
to Poland, on its brochure and web site. In thig,wke first idea about the distance of the
institutions will become more positive and Nemolavill therefore become more appealing
to them. Nemoland could compare the distance tarfélolvith the distance to for example
France and show what the minimum difference iss Thil maybe take away the negative
prejudices. But also because Poland will becomemlmer of the EU, it will possibly appear
closer to Western Europe, to the Netherlands. Butlliin all probability take years when the
negative and biased images of Poland will ameralpositive ones.

Notification of important aspects to each partitipginstitution for youth welfare ~ there are
important aspects which Nemo should notify to gaslhitution for youth welfare before
departure to Nemoland. This is in order to secetemnore safety and makes sure a program
progresses smoothly. Nemoland should check whétlkeadentity papers are valid. The
group should be checked on drugs and alcohol. Nemahould furthermore compose a
letter which says what the purpose of the groupvilsiting Poland is and in which the leaders
are acknowledged by the institution they are wagkior. Nemoland should also provide
every participant a list with the names, telephoambers and addresses of all doctors,
hospitals, specialists of the villages the groulbavoss and the data of the contact person of
Nemoland. A participant who needs to take medicgherild have written clearly on a paper
which medicine it is and when he/she needs tottadw. All these lists should be written in
both Dutch and Polish.

Registration of programs ~ Nemoland should encaupagticipating institutions to register
what happened during activities and how theseiieBvhave worked for the youngsters since
this is rarely registered. Nemoland should regigterdescription of the program. This makes
it easier to evaluate programs but also to comgeelts of different experiential learning
projects. And in order to get free publicity an#r@wledgement, Nemoland should
cooperate with research on the effects of expesidegarning. It will help experiential

learning in the Netherlands, since at this poiseagch results are inconsistent. But also when
the effects on the participants seem to be posithese results can be showed to institutions
that are not offering experiential learning progsayet, and could become interested in
applying this methodology. In this way Nemoland eatarge the experiential learning
market. But Nemoland can of course show thesetsetuinstitutions offering experiential
learning programs already and to make them intedestcoming to Poland for it, then
Nemoland will use it as competitive tool.



6.4 Conclusion

Nemoland has a good chance of attracting institstaf youth welfare to Poland for
experiential learning programs when implementirgplovided recommendations. Nemoland
has a perfect setting for experiential learninggpams but it needs to offer surplus value in
order to become an interesting location for inits to visit. Surplus value will especially

be created by offering preferably Dutch accompanina@d a combination between live-work
programs and experiential learning programs irfihére.

However Nemoland has to realise that the markekpériential learning is very small, there
are probably only twenty-seven institutions in Metherlands that offer experiential learning.
Of the twenty-seven, most likely only twelve ofteqperiential learning hikes. Those
institutions offer 5, 5 hikes on a yearly basiswbiich about one concerns groups and the
characteristics which Nemoland wants and is abéttact; groups of troubled youth,

working and undertaking activities in the surroungdof a location and doing hikes of several
days. Nemoland should determine whether it wanisuest in this small market that does not
want to go too far for experiential learning, whiabbes not have much money, time or
gualified personnel to undertake these hikes ayalar basis to different locations.
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